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Abstract: In today’s interconnected world, developing global citizenship skills is essential for individuals to navigate 
diverse communities and solve complex global problems. Social-emotional learning (SEL) has emerged as a critical approach 
to support students’ development of these skills. SEL focuses the cultivation of self-awareness, relationship skills, and 
responsible decision making. Translingualism on the other hand, emphasizes the ability to navigate multiple languages, 
cultures, and identities. Combining these two approaches, pedagogies of with-ness provide a framework for teachers to create 
inclusive and collaborative learning environments. Pedagogies of with-ness approach teaching as a collaborative endeavor, 
working alongside their students to co-create knowledge and understanding They prioritize creating a safe and supportive 
classroom environment, where students feel valued and respected for their diverse backgrounds and experiences. In doing so, 
they create a space where SEL skills can develop, and they can become effective global citizens. Translingualism plays an 
important role in this process as the value of all languages and culture are emphasized and welcomed in an inclusive manner. 
The combination of SEL, translingualism and pedagogies of with-ness provides a powerful approach to support the 
development of global citizenship skills. By prioritizing relationships, collaboration, and inclusive practices, teachers can 
create learning environments that foster the development of students’ social-emotional competencies and translingual abilities. 
This approach prepares students to engage with diverse communities and address complex global challenges with empathy, 
respect and understanding. 
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1. Introduction 

English as foreign language (EFL) classrooms often 
prioritize linguistic competence as the primary measure of 
success, which can lead to a narrow and ineffective approach 
to language learning [8, 18, 23, 24]. Even the term foreign 
needs to be re-addressed to move away from imperialistic 
notions of English as a dominant and superior language and 
towards a more flexible, fluid, global, and equitable vision of 
English language education. EFL will hereon be referred to 
as EAL, English as an additional language, to move the 
vocabulary and perspective into a more diverse and varied 
setting where the discussions should remain, open and 
inclusive. Incorporating Social Emotional Learning (SEL) 

practices, translingualsim, and utilizing pedagogies of with-
ness, can help EAL classrooms move away from 
imperialistic notions of English as a dominant and superior 
language and towards a more global and equitable vision of 
English language education. 

Recent research has shown that incorporating SEL 
practices can greatly enhance students’ linguistic 
development, as well as their overall well-being and 
academic success [1, 16, 21, 28]. Furthermore, as English 
continues to be the dominant global language, it is crucial for 
EAL classrooms to embrace a translingual approach that 
recognizes and values the diverse linguistic backgrounds and 
experiences of students [3]. By allowing for translingualism, 
the fluidity of transitioning between languages, EAL 
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classrooms can create a more inclusive and culturally 
responsive learning environment that empowers students to 
use their full linguistic repertories and build upon their 
existing knowledge to better understand English and its 
cultural context, this flexibility and ability to work together 
in the classroom [7, 11, 22]. This is crucial to develop oneself 
and pedagogies of with-ness can assist in this development 
[15]. 

This paper will explore the concept of with-ness in EAL 
pedagogies, which emphasizes the importance of teacher-
student and student-teacher relationships and how they can 
be leveraged to support SEL practices and translingualism in 
the classroom. Drawing on research and current practice, this 
paper argues that embracing with-ness in EFL classrooms 
can lead to more effective language learning outcomes, as 
well as foster a sense of community and belonging among 
students and teachers. Hogg et al. [15] is a study that 
explores pedagogies of with-ness in higher education. The 
authors define with-ness as a way of being in the world that 
is grounded in a sense of connection, care, and empathy for 
others. Pedagogies of with-ness are teaching practices that 
aim to cultivate this sense of with-ness in students and 
teachers to create a supportive learning environment that 
fosters growth and well-being. Building relationships that 
support growth and learning, embodying all vulnerabilities 
and care, to encourage deep inquiry into values, assumptions, 
and biases through critical self-reflection and awareness can 
create opportunities for exploration and dialogue with others 
of opposing or differing views [14, 15, 19]. 

2. Social-emotional Learning (SEL) 

2.1. Introduction to SEL 

Social-emotional learning (SEL) is the umbrella term 
applied here that covers the educational concept of 
pedagogies of with-ness [15]. This art of teaching allows 
community literacy to embrace translingualing, moving 
fluidly and freely between languages in conversation, within 
an alternative globalized vision of educators, learners, 
textbooks, and spaces. Pedagogies of with-ness and SEL are 
invested in the curriculum, and ideal quality teaching can be 
envisioned for the future. This paper discusses the various 
means of community growth while acknowledging some of 
the difficulties that may arise in preparation for resistance. 
The conclusion talks of communities competently working in 
Karl Popper’s World 3, the world of shared objective 
knowledge, ideas, and conceptual artifacts [6]. Freely 
translinguing on reciprocal matters in a managed, and aware 
manner, in relative time, and therefore becoming proficient in 
processing and creating powerful narratives is the alter-
globalized vision making use of SEL competencies to bring 
together cultures and sub-cultures into a community of with-
ness towards a mutual vision of the future [3]. This paper 
explores various aspects of community growth while 
acknowledging potential challenges in preparing for 
resistance. 

SEL brings together the important areas of understanding 
the layers of society and having the emotional intelligence to 
identify feelings and perceptions. In the process of 
developing self-efficacy, using, for example, peer modeling 
and focused feedback, meaningful practice becomes co-
facilitated to ensure continual growth. SEL is used to 
describe an educational concept that helps people gain skills 
in important areas beyond typical traditional core school 
subjects such as math, and reading. It is about considering 
society and having the emotional intelligence to not only 
survive but to imagine and create and thrive within a 
community. SEL helps people identify their feelings, feel 
empathetic, communicate with others, build strong 
relationships, and make good, empathetic decisions. This 
learning is often measured in terms of competence. The 
competencies can be slightly different between the governing 
bodies that rule and design the specific materials available to 
use, but all the models are bound to the process of developing 
self-awareness, self-control, and interpersonal skills. 

2.2. Building SEL Competencies 

As humans, our emotional capacity is challenged daily, 
and to not only cope but also manage and flourish in these 
situations, requires training. Training teachers in SEL 
competencies can help build self-awareness of internal 
preconceptions and biases, which can lead (us teachers and 
learners) to be able to comfortably question ourselves. 
Modelling this getting comfortable with the uncomfortable 
can help learners value contrasting perspectives and shift out 
of old ways of thinking [9]. Self-management means not only 
being able to talk the talk but also being able to walk the talk. 
Changing behaviors is not only about the words but that the 
words hold meaning and purpose. Developing rituals of 
positive habits and incorporating rhythms of life in our 
practices. Responsible decision-making allows participants to 
challenge the status quo and collaboratively transform world 
views for a better present for all. Evolving social awareness 
to respect other voices, have empathy, and rather than 
othering we can appreciate differences. Building relationship 
skills to communicate clearly and respectfully, listen, 
cooperate, resolve conflicts, and support others. From these 
competencies, stronger communities can emerge. 

2.3. Competencies Framework 

The Collaborative for Academic, Social, and Emotional 
Learning (CASEL), a non-profit organization that focuses on 
promoting SEL in schools, identifies five core competencies, 
see figure 1 below for the visualization [10]: 

1. Self-awareness: The ability to recognize one’s own 
emotions, thoughts and values, and how they influence 
behavior. 

2. Self-regulation: The ability to manage one’s own 
emotions, thoughts, and behaviors in different 
situations, and to set and work towards goals. 

3. Social awareness: The ability to understand and 
empathize with others, and to navigate different social 
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situations. 
4. Relationship skills: The ability to establish and 

maintain positive relationships, and to communicate 
effectively with others. 

5. Responsible decision making: The ability to make 
ethical and responsible decisions, and to consider the 
well-being of others. 

 
Figure 1. Shows the CASEL SEL framework [10]. 

2.4. Emotional Intelligence in Action 

According to Six Seconds, a global non-profit organization 
that promotes emotional intelligence (EI), there are three 
important pursuits in putting EI, measured as Emotional 
quotient (EQ), into action: 

1. Know yourself: This involves the ability to recognize 
and understand one’s emotions, thoughts, and values. It 
also involves the ability to assess one’s strengths and 
limitations and to have a positive self-image. 

2. Choose yourself: This involves the ability to regulate 
one’s emotions, set and achieve goals, and demonstrate 
persistence and resilience in the face of challenges. It 
also involves making responsible decisions and taking 
actions that align with one’s values and goals. 

Give yourself: This involves the ability to communicate 
effectively, show empathy and understanding towards others, 
and establish positive relationships. It also involves working 
collaboratively and demonstrating social awareness and 
responsibility. Figure 2 is a visualization of the three steps in 
the process of developing emotional intelligence. Figure 3, 
created by the emotional network Six Seconds, provides a 
practical visualization illustrating how negative feelings can 
also positively influence our progression in community 

literacy. It is important to recognize that community literacy 
aims at building positive relationships, which may involve 
struggles and questions along the way. Understanding 
development is a cyclical process rather than being linear can 
advance personal development for all involved. 

 
Figure 2. Six Seconds Know, Choose, Give curriculum for EQ [17]. 
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Figure 3. The Change MAP by Six Seconds [27]. 

The appendix shows Table 1: the eight competencies that 
correspond to the three pursuits and their definitions. The 
appendix then shows Figure 4, the full Six Seconds EQ 
model including the pursuits and competencies together [13]. 

2.5. The Role of Progressive Education 

Extensive deeper research is required into how progressive 
education can influence policies and whether these policies 
are reaching the practices in schools. Teacher training is 
essential, and interventions of awareness-development can 
assist in these learnings. SEL and pedagogies of with-ness 
may allow empathy to develop, not only between students 
and teachers but also between teachers and staff and then into 
the greater society at large. Helping our leaders and educators 
develop skills to successfully navigate the complex and 
increasingly chaotic worlds we find ourselves in is vital for 
any kind of positive mutual view of the future to be 
established. If a mutual noble goal is confirmed, then with 
continued effort and reflection, incremental change can 
continue to open avenues of further communication and 
inquiry to lifelong learning and beyond. 

3. Translingualism 

Translingualism is an approach to language that 
emphasizes fluidity and adaptability across linguistic 
boundaries, rather than rigid adherence to a single language 
or dialect [3]. In an increasingly interconnected and diverse 
world, translingualism has become an important concept in 
higher education, particularly as universities seek to create 
more inclusive and socially equitable environments [4]. This 
is especially relevant in an alter-globalized world where new 
forms of globalization are emerging, challenging traditional 
approaches to language and education. By embracing 
translingualism, educators and institutions can better 
accommodate linguistic diversity and promote cross-cultural 
communication, which can in turn foster greater 

understanding and collaboration across borders [5]. 

3.1. Alter-Globalization. 

Alter-globalization is a social movement that emphasizes 
global cooperation and interaction and opposes the negative 
effects of economic globalization, as globalization often 
works to the detriment of environmental and climate 
protection, economic justice, labor protection, protection of 
indigenous cultures, peace, and civil liberties [12]. Alter-
globalization counters the view of English as a product to be 
sold because, in an alter-globalized world, there would be a 
redistribution of wealth and justice [2]. Language is a tool of 
self-expression and identity and alter-globalization presents a 
view of a fairer, sustainable, and more democratic co-
existence of human beings. This alter-globalized world 
reformulates the benefits and equalities of nations to allow a 
mutual vision of a world that is not separated by the 
disparities of wealth. 

Can the system of education itself become a collective 
investment towards an alter-globalized world? One that is not 
focused on the economic and technological advances but is 
more focused on making the world a more habitable place 
and there are many ways to envision an alternative future. 
One educator community is currently focused on providing 
space in teacher communities to engage in the sharing of 
knowledge across the gap of language. Accepting that a 
radical resurgence of personal identity is valid if there is 
space to inquire about personal bias in an unthreatening 
manner. Reciprocal recognition is easy to write about, but 
how incredibly hard to live in real life. These communities 
with common values of an alter-globalized, trans-lingual 
learning-driven environment, are only just beginning. 

3.2. Translingualism in EAL 

There is growing evidence to suggest that the practice of 
translingualism can have positive impacts on SEL outcomes. 
This approach to language learning recognizes that 
individuals have a range of linguistic backgrounds and 
incorporating these in the classroom can enhance learning. 
Students who are able to use their native language in the 
classroom may experience greater self-confidence and a 
stronger sense of identity, as well as improved social 
interactions and better emotional regulation [29]. The use of 
multiple languages can help students develop empathy and 
understanding towards others, as they learn to value and 
respect linguistic and cultural diversity [20]. 

Creating an environment that is inclusive, supportive, and 
collaborative, with an emphasis on building positive 
relationships between students and students can be important 
for students who may be struggling with language barriers or 
other challenges. By creating a sense of community and 
belonging, with-ness pedagogies can support the 
development of SEL skills such as empathy, communication, 
and relationship-building [30]. The practice of 
translingualism has the potential to support a better global 
future vision by promoting linguistic and cultural diversity 
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and developing skills and attitudes that are critical for 
success in a rapidly changing world. As content becomes 
more important in education, incorporating translingualism 
can help students develop a deeper understanding of different 
perspectives and ways of thinking, leading to more informed 
and engaged global citizens [3]. 

4. Pedagogies of With-ness 

Pedagogy comes from the ancient Greek paidagogos, a 
compound comprised of paidos (child) and agogos (leader). 
This term already embraces the concept of with-ness. A 
working together of child and leader. According to Hogg et 
al., [15] “With-ness as pedagogy means that the art of 

teaching is interpersonal. Who we teach is as important as 

the subject”. Working together with-others as opposed to 
Othering. Othering is the shunning of differences, of creating 
distance between something that is not the same or is 
unfamiliar. It is not as simple as liking or disliking someone. 
It is a conscious or unconscious assumption that a certain 
group, for example, race, gender, and/or religion, poses a 
threat to the status quo [26]. A pedagogy of with-ness is 
about providing the transformative potential of voice and 
agency in the world. Breaking down the hierarchical barriers 
of ageism and traditional teacher-student roles in classrooms. 
It is proposed that with a pedagogy of with-ness, space to 
have active two-way communication, to engage critical 
consciousness, compels a “new kind of solidarity in action” 
[15]. 

Embracing the idea of creating inclusive, supportive, and 
collaborative learning environments can transform education. 
Developing positive relationships between students and 
teachers is critical for academic success and personal growth. 
Allowing teachers, the space to learn alongside their students 
fosters a sense of community and belonging. By prioritizing 
relationships and creating a supportive learning environment, 
pedagogies of with-ness can help address issues of social 
inequality and promote greater equity in education. As the 
world becomes increasingly interconnected and diverse, the 
importance of pedagogies of with-ness in developing global 
citizens who are able to navigate complex social and cultural 
landscapes cannot be overstated. 

5. Conclusion 

The world is simultaneously speeding up, fragmenting, 
and growing more connected. Money and technology are 
growing ever more powerful. The vision here is a far more 
fine-grained approach than what is typically offered in the 
60-minute chunking of information offered today. This vision 
holds the possibility to lead humanity towards a broader, 
deeper, more flexible, and more humanistic educational 
system. Classroom participants should be working on 
character development, and dispositions, and not be 
concerned nearly so much with supposed progress (or lack 
thereof) across the coverage curriculum. Working in Karl 
Popper’s World 3, the world of ideas and conceptual artifacts, 
can finally begin processing and creating powerful narratives 
[6, 25]. Emphasizing the importance of teacher-student and 
student-teacher relationships and how they can be leveraged 
to support SEL practices and translingualism in the 
classroom can only further add to improving the alter-
globalized world aspired to. As we look to the future of 
education, collaboration, cooperation, and SEL competencies 
will be critical in ensuring an improved human existence. In 
this increasingly interconnected world, we need to work 
together to address social and environmental challenges to 
create a more just and sustainable future for all. This will 
require a fundamental shift in the way we approach education, 
with an emphasis on fostering SEL skills such as empathy, 
communication, and relationship-building and creating 
learning environments that are collaborative, inclusive, and 
supportive using pedagogies of with-ness and translingualism 
to support this. By prioritizing these skills and values, we can 
help ensure that the future generations are equipped with the 
tools they need to navigate the challenges of the 21st century 
and contribute to a better alter-globalized world. 
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Appendix 

Six Seconds EQ Model 

Table 1. Table of Six Seconds EQ Model Competencies and Definitions. 

Pursuit Competency Definition 

Know Yourself 
Enhance Emotional Literacy Accurately identifying and interpreting both simple and compound feelings. 

Recognize Patterns Acknowledging frequently recurring reactions and behaviors. 

Choose Yourself 

Apply Consequential Thinking Evaluating the costs and benefits of your choices 
Navigate Emotions Assessing, harnessing, and transforming emotions as a strategic resource. 
Engage Intrinsic Motivation Gaining energy from personal values & commitments vs. being driven by external forces. 
Exercise Optimism Taking a proactive perspective of hope and possibility. 

Give Yourself 
Increase Empathy Recognizing and appropriately responding to others’ emotions. 
Pursue Noble Goals Connecting your daily choices with your overarching sense of purpose. 

Six Seconds Emotional Intelligence Model ©Six Seconds | www.6seconds.org 
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Figure 4. Six Seconds Emotional Intelligence Model with Pursuits and 

Competencies 
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