doi: 10.11648/}.ijll.5.2014020501.16 Science Publishing Group

International Journal of Language and Linguistics

2014; 2(5-1): 39-46 ScienceRe
Published online November 21, 2014 (http://www.scepublishinggroup.com/j/ijil) U . :
ISSN: 2330-0205 (Print); ISSN: 2330-0221 (Online)

Promoting cross-culturalism in the EFL context:
A teacher’s perspective

Quanisha Charles
English Dept., Composition & TESOL, Indiana, USA

Email address:
g.d.charles@iup.edu

To cite this article:

Quanisha Charles. Promoting Cross-Culturalism in ffle Eontext: A Teacher’s Perspectivaternational Journal of Language and
Linguistics. Special Issue: Teaching English as a Foreign/Retanguage. Vol. 2, No. 5-1, 2014, pp. 39-46.

doi: 10.11648/j.ijll.s.2014020501.16

Abstract: Promoting cross-culturalism in the EFL contexiniperative in today’s global society. EFL teachérsud be
prepared not only to raise cultural awareness anthgte cross-cultural learning, but also to devdlogs that evaluate
cross-cultural competency and analyze studentidést toward cross-culturalism. Due to a lack adrimttion and exposure
to diversified cultures within the EFL context, ssecultural learning is explained as a major coreporthat must be
facilitated by Native English Teachers (NETs). NEIe noted as key sources to promoting cross-elltearning and
helping students gain cultural awareness throughsecultural interaction. Cross-cultural competeisxcynentioned as a
learning process that can be attained through st@mdiexposure and interaction with a dissimildtuce. It is suggested
that NETs incorporate interactive lessons aimeih¢de cultural awareness, promote cross-cultwafriing, and enhance
cross-cultural competency, as a means of fostegiogrth and helping students quickly adapt to emvinents that are
culturally differentiated. The implementation oBassing student cross-cultural competency levelsdapon interactions
with NETs is highly recommended. Cross-culturakassents that are created based upon interacétnwedn the student
and NETs are highlighted as an essential elemeswlidifying cross-cultural competency. Cross-cidtlassessments are
also noted as a consequential component that én afterlooked or disregarded as trivial within HEL context. The
implications for teaching cross-culturalism in tBEL classroom are essentialized, along with theifieations of cross-
cultural assessments.

Keywords: Cross-Cultural Learning, Cross-Cultural Teachingyss-Cultural Assessments, EFL

culture as well as in foreign cultures. Teacherstnaiso
assess how students actually apply the knowledgeirac.

Culture essentiates our uniqueness within socigty pStudents must learn to examine their own cultural

offering unity among disparate individuals who sutiee  Knowledge, ’}/alues, and beliefs to enhance theiuell
to its conventions. Although culture enhances paefor ~ competence (Kratzke & Bertolo, 2013, p. 107). Ekeing
interaction, it also serves as an impediment whefN€S oOwn cultural competence can be far more
individuals come from different cultures. By defiah, ~CcomPplicated to measure, especially when studearsileg
culture is “a set of attitudes, values, norms, itiaas, and EFL do not have the experience of mingling with epth
goals that particularize a certain group” (Tomlinsand ~Cultures in the classroom (Aubrey, 2009; Zhao, 300me
Sousa, 2011, p. 141). Incorporating the typicaluzal ~MUst have the experience of actually being expaseat
lessons, such as foods and holiday traditions, the interacting with a different culture, in order toderstand
learning environment is a great strategy for rgisinltural  the influence of one’s own culture when presentedthers.
awareness, but how is it useful to students legriinglish ~AS EFL instructors, it is imperative to design l@ss that
as a Foreign Language (EFL), and how do we determirpater to raising cultural awareness, promotingssmstural
cultural competency levels based upon culturalles® To  €arning, evaluating cross-cultural competency ligvand
determine its usefulness, there have to be evakiati analyzing student attitudes toward cross-cultumalis

strategies to analyze student competency levetsein own Recognizing cross-culturalism depends on crossxallt

1. Introduction
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communication, which is the process of interactimigh  such as the tourist encounter) (p. 167).
someone whose values, traditions, and lifestyléferdi Learning EFL directly from NETs afford students the
from one’s own beliefs. Cross-cultural interactiomscur  opportunity to undertake Seargeant’s function of. Efth
when one culture comes into direct communicatiothwi the direct source; someone who is considered aeiati
another culture. Within the EFL classroom, crodédcal  speaker and virtually a tourist, or Guest Englisacher.
interactions take place when the teacher or studatizes The advantage for the NET that is suggested by
there is a cultural difference or lack of cultuealareness Seargeant seems as though English can only be eethas
of the other culture. Cross-cultural interactiom de a a movement toward globalization. For many, English
difficult experience because “the skills associateith  associated with globalization and advancement (Sang
effective and rewarding cross-cultural communigatéan 2005; Van de Vijver, 2002; Aubrey, 2009; KramscB02,;
seem elusive to many people who lack experiencénief Seargeant, 2012). In the EFL context, NETs areidensd
form of interaction” (UTAS, 2012, para. 1). EFL ¢tbars the foreign culture and English is the foreign laage
are responsible for assuming the position of aree&pced associated with the native-speaker. “So long asverat
leader who is able to reach across boundariesrdratiuce speaking English is a standard for achieving premie in
students to differing cultures; this is the begmnstage of society, language learners will aspire to it[...]"yf8g,
building cross-cultural competency. Recognizing th&011, p. 467). Having a NET in the EFL classroom
influential significance of cross-cultural differees is provides students with an idea of the voice andjdage
acquired through experience, exposure, or dir¢etaation they are expected to aspire to in a world of global
with someone who is culturally different (Crossabt 1989; competition. Nevertheless, losing one’s culturakpective
Cubukcu, 2013). The EFL teacher should aim to er@at of self in order to learn or acquire a languageuhde
cross-cultural environment where relationshipstanit by  avoided. English must be promoted as a contextdliz
sharing, listening, and learning about other cebu(The language subjected to cultural differences, so shadents
United Church of Canada, 2011). In turn, the stteleand are better prepared to face English discursivelg are
even teacher, are able to self-reflect and evaltiaér conscious of cross-cultural competency.
attitudes toward cross-culturalism. Within the EFL context, students are not taught How
Self-reflectivity helps develop cultural competen@n  view and use their own spoken English as an ags&tdw
essential element in establishing rapport and iagat the variations of English. There are no cross-caltu
effective lessons in the educational environme@ultural assessments substantiating that students are, ap fa
competence involves a process of developing cultur&nowledgeable of the fluctuating and contextualized
awareness, knowledge, and skills” (Kratzke & Bert@013, English, which is key to strengthening one’s lewsdl
p. 107). Evaluating cultural competency levels istaeing cultural competency and international competitivesndn
culturally self-aware of one’s own surroundingsvesdl as  spite of the various ways teachers can assess-cutiasal
the surroundings of a dissimilar culture (Aubred02; Cross, learning and students’ reaction to cross-cultunalisross-
Bazron, Dennis, & Isaaca, 1989; Cubukcu, 2013)cAes cultural assessments conducted by the NETs wiki@rEFL
must be aware of their own culture before they assess context are not taken seriously. Based on my work
another culture in response to their teachingscheraself- experience within Korea’s secondary schools, ERlrses
evaluations help rid cultural biases that can inepledrning are treated as electives in which conversing wiT8&land
and instructional practices. Prior to measuringsroultural  experiencing a different culture is only an option
competency levels, teachers must have the skilld amprivilege. Students are not taking full advantadetheir
experience that enable them to evaluate how culturBlETs in the EFL classroom (Zhao, 2010), thus sttgdare
competency is acquired and cultivated in the EFitext. not increasing cross-cultural competency levelscivhis
EFL teachers from English-speaking countriesimportant in this global age.
commonly referred to as Native English TeachersTHNE By practicing cross-culturalism within the EFL cexit,
are primary sources when it comes to fostering ssrosstudents are shown how English can be used to pgeomo
cultural learning in the EFL classroom, simply hesmthey discuss, and impact any and all cultures as thydirfranca.
are different in culture, accent, and sometimesammce. English as the lingua franca is “a strategy for
NETs bring forth the type of exotic curiosity thatcommunicative interaction” (Seargeant, 2012, p.)168
provocatively engages students and directly exptse® Essentially, cross-culturally interacting with studis in the
to a different culture. According to Seargeant®12) EFL context predisposes them to a variety of rhedbr
taxonomy and function of EFL: traditions that allow students to gain the expax@eneeded
The language is taught as something that is eMglici to acquire cross-cultural competency. Each yeandteds
associated with the UK, the USA, or other countrieef NETs from heterogeneous countries, such as tise, U
traditionally perceived as English-speaking. Ashsuihe Canada, U.K., New Zealand, and Australia, arriv&auth
name refers both to a teaching standard (basedatven Korea with the objectives of teaching English (Sdwg
speaker models), and a function (English learnedaas 2005). Therefore, NETs must be culturally awarenvbft
cultural sampler with no immediate expectation aflyd they represent, what they present, and how their
instrumental use, and instead associated with sosna presentation is received by students in the EFLinget
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NETs must be mindful that students are situatedarin
environment where they are learning English, yetosrd
to rhetoric that does not necessarily conspirent form of

41

environment that is noncompetitive or dominated dmg
person (Diaz-Rico & Weed, 2010). In an attempt dase
cultural awareness, structured group work should

English, and students must be aware of those alilturdemonstrate that students are able to communicite w

differences. The ongoing high demands for NETsha t
EFL context plays a huge part in why cross-cultsmaland
raising cultural awareness are a necessity.

2. Raising Cultural Awareness
2.1. Interactive Learning Strategies

Developing interactive learning tactics that radsdtural
awareness is beneficial for both the teacher andest.
Interactive strategies help with establishing teaschudent
rapport, which cultivates learning. One strateggdosider is
designing role-play lessons, in which studentspdaeed in
scenarios where they encounter a cross-culturairatatity,
such as slurping noodles at the dinner table, emadsked to
effectively address the issue. Because this siratél) be
incorporated in the EFL classroom where the prexaleof
other cultures is absent, it is recommended tratehcher
initially show videos of different cultures thaudents are
expected to interact with and point out a barrgrstudents
to overcome. Videos provide students with a sehséat to
expect. After the video is shown, teachers sholilowa
students to determine an effective solution and haweuld
have been solved differently within their own cudtu
Allowing students to solve matters pertaining tassr
cultural interactions give both the teacher andlestti a
further insight into cultural awareness. Lessongred to
raising cultural awareness through role-play séesagive

peers about their culture, muster information tmplete a
task regarding their culture, and work with peerac¢hieve
the overall task. Through structured group worlkidents
are able to share their cultural experience ofaetireness,
while allowing peers to acquire different experiendrom
various perspectives (Diaz-Rico, 2008). Here israag
strategy allowing teachers to orchestrate strudtum@up
work that helps to raise cultural awareness:
e Assign groups to various cultures with each person
given a specific task.
¢  One student researches the assigned culture and its
associated language.
e Another student identifies two ways in which
English has positively impacted the culture.
e A third student identifies two ways in which
English has negatively impacted the culture.
e Everyone in the group work cooperatively to bring
forth a resolution for the negative impacts.
If time permits, allow groups to compare and casttra
their assigned culture with their own culture, aseans of
furthering awareness of self and other cultures.

2.2. Rationale for Raising Cultural Awareness

As a culturally-responsive educator, it is impemtio
create a learning environment that promotes cultura
awareness, embraces various cultures, and reisforce
respect for all cultures (Diaz-Rico, 2008; Crosalgt1989).

students an autonomous voice of self-expression afmgSearchers find that students in the EFL contexting

responsibility; teachers are practically raisingltuwral
awareness by fostering student independence.

Another way to raise cultural awareness is to eragmi
collaborative growth. Given that students oftenrsha
similar culture in the EFL environment, it will be
advantageous for students to bring forth effectiokitions
by brainstorming collectively. Teachers can cargy this
activity by placing students into groups, have themare
significant historical moments within their culturand
observe how other students react. This activitgtdisthes a
positive learning environment that stimulates gfowind
reinforces self-evaluation. Both teachers and stisgdare
able to monitor what students know about their urelt

how students identify themselves, and their thosigh

toward a dissimilar culture. If teachers are inlasgsroom
where students appear reticent and reluctant tee sheir

little experience interacting with different culés; often
form their perceptions of other cultures based upmdia
propaganda (Zhao, 2010; Aubrey, 2009). Dependiranup
media propaganda often leads to misinformed coiwias
and biases that are counterproductive to embragiogs-
culturalism. In a positive learning environment,daby
positve | mean one that shows respect
acknowledgement of all cultures, students are mapen to
detailing how their culture compares or contrast®ther
cultures (Diaz-Rico & Weed, 2010). A positive
environment invites students to not only sharertbefture
with the EFL instructor, but also expose their pectives
and concepts of other cultures. When students athea

and

oint of exposing their thoughts about a differeatture,

teachers should use student feedback as an index fo
building cross-cultural competency levels by prommpt

thoughts openly, group exercises may be a preferr&goSs-cultural learning.

strategy. Sousa and Tomlinson (2011) argued thattated
group work is more manageable and allows studemts
share responsibility, so that no one gets singlgd o

2.1.1. Structured Group Work

8. Promoting Cross-Cultural Learning

Cross-cultural learning is the process of beingucally
aware of one’s own culture, and continuously exdose

Structured group work permits students to commueica and educated about a different culture. Per Cub(&@u3),

with peers or group members within an equal oppdstu

“Culture learning usually refers to the acquisitiaf
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knowledge about, and perhaps even skills in engctn experiencing cross-cultural interactions or cragisdcal
particular foreign culture” (p. 4). NETs are theinpary learning; thus, students are not enhancing crokbsral
source for establishing cross-cultural learningcdose competency levelsThe Korea Times reported that Koreans
students are attempting to acquire the languagehef spend approximately $15.8 billion per annum on sy
teacher through cross-cultural interaction. Theceoand English (Byeol, 2013). Moreover, students are camtsy
teachings of NETs are likely to be mimicked by st being taught English by their Korean English teashe a
who aspire to Westernized rhetorical conventionsl angrammatical sense, but they are hardly given tlamoh to
stylistics (Sybing, 2011; Song-Ae, 2005). Howeverapply their learned English in reality (Song-Ae,031
learning and experiencing cross-culturalism, whileTherefore, NETS, interactive cross-cultural progsamnd
remaining aware of one’s own culture, eliminateg thcross-cultural assessments, all of which embodiesse
necessity of foregoing self-agency and dependirapnupe culturalism, are imperative in a society that sisitowards
instincts of the NET. Students are to react constyoand globalization and advancement.

independently during a cross-cultural interactias a In many cases, globalization is being equated to
means of solidifying their understanding of crossadvancement, with English as the lingua franca.r&ua
culturalism. Kramsch (2003) argued that “teachimglish  Orozco and Qin-Hilliard defined globalization as Hat

as culture and voice entails showing them [leaijneosv  happens when the movement of people, goods, orsidea
the choices made by individual users of Englishtiey among countries and regions accelerates” (as quioted
native or non-native, construct relationships amondéubrey, 2009, p. 121). If students from Englishalerg
utterances, and between utterances and their eetsdi(p. countries, such as the U.S., are accelerating ppeaa

5). Acquiring the cultures of English includes waievhich more adept at interacting with people from divergkures,

is why experience and direct interaction is sigaifit. whereas individuals from non-English-speaking coast
Using voice as a vehicle to construct relationstdpmong such as South Korea, seem inept to diversity, ctitigpe
utterances is ultimately based upon cultural anesserand within globalization becomes unfair to non-English
cross-cultural competency. speakers. Song-Ae (2005) noted that Koreans are
embracing globalization by accepting and exploritiger
cultures. Accepting and exploring other culturegsimot

Holding the status of lingua franca, English isi¢atly necessarily equate to developing cross-culturalpsiency.

promoted and taught throughout the globe (Sybitid,12 One can watch a culturally-differentiated movidisten to
Song-Ae, 2005; Aubrey, 2009). English is viewedally & cuIturgIIy diverse song as a form.of acceptancd a
and economically advantageous for internationafxPloration. Acceptance and exploration demandssero
competitiveness by the Korean government (Byeol,320 cultural Iear_nmg, which requires cross-culturakenaction.
Song-Ae, 2005). “Korean learners, particularly ahigh Kumaravadivelu (as quoted in Aubrey, 2009, p. 121)
level of English proficiency, want to learn abouigish- eckoned that globalization “seeks to promote amtireg
speaking cultures, and English ways of thinking ang€neral public a genuine understanding of the valtie
negotiating, which Korean schools only superfigiadiach” cultural diversity in shaping national identity."BYs, from

(Song-Ae, 2005, p. 200). NETs afford students thdiversified countries, promote globalization, orthex
experience of indulging in actual cross-culturarféng, acceleration, through practicing cross-culturalisamd

while maintaining the home advantage of being th8€lPing students adapt to differentiation and paméte on
dominant culture, surrounded by their mother tongué" €qual footing with NETS.
Kramsch (as cited in Cubukcu, 2013, p. 832) hidtiéd
that “cultivating international understanding, respibility,
and effective participation in a global age” is aimfocus A cross-cultural learning strategy that helps eegag
of learning a language. NETs introduce students tstudents entail showing the importance of othetuces
rhetorical conventions that differ from their contiens, a and not just telling why the culture is importaiit.the
language that differs from their language, andleumeithat  teacher lacks cultural competence and self-awaselies
differs from their culture, all of which work towds impossible to analyze another culture without béiragsed
cultivating international comprehension and crasisacal  or misinformed. For NETs who are new to teachind. BE
learning. is recommended that the introductory class be the
In South Korea, NETs hold the title of “Guest Enpli foundation of establishing rapport, raising cultura
Teachers” and their main priority is teaching stideto awareness, and promoting cross-cultural learniegchers
speak English more native-like (Song-Ae, 2005; B8gbi should tell students about their culture, and e have
2011). The notion of cross-cultural learning is heavily students talk about their culture. It must be a&gind take
promoted, yet the culture of English is demandede T situation, in which both the teacher and studems a
influx of NETs is greatly encouraged by the Korearactively involved and learning about one anotherglge
government for the promotion of increasing Englesid the engagement will fail. Both the teacher and esud
globalization in the Korean context (Byeol, 2018)ithout  should be evaluating what they know, what they dbd n
the presence of NETs, students are not necessarkyow, and how they can increase cross-cultural eemcy

3.1. English Globalization in the Korean Context

3.2. Cross-Cultural Learning in Practice
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levels. The introductory class is most importantease and reflect on what they had thought before andt wey

this is when students are most impressionable. now know about their culture, the culture of thelLEF
A culturally-responsive  teacher understands th@structor, and the impact of cross-culturalism.tié¢ time

importance of creating a comfortable and sharingf evaluation, both the teacher and student shdadd

environment. An easy way to accomplish such aecomfortably familiar with the four levels of culalr

environment is by implementing an interactive gameompetence (See Figure 1).

activity that engages students, so that they ferifortable

sharing their culture. Try creating a power-poimtwhich Level 1 Open stads

students are placed in groups and asked to writd thiey which promate development of facilitate the development of
know about the teacher and how they drew their losian.

Hearing student responses is always insightfulmaée the Level d: Crosp-caltural skill Developing Level 4 S and sther awarencss
classroom more fun and interesting, turn the gractpity Competence

into a game competition where students are givémpéor
answering questions correctly about the teachemidéful
that students are learning EFL, so make sure thedtmpns - Level 3: Cultural knowledge
are simple and straightforward, e.g. “Where amoht?”
After the game, have students replicate the te&cldza
and list questions about themselves for other olatess to  Source: Brake, T., Walker, D. M., & Walker, T. (B9 Doing business
guess the correct answer. Fotovatnia and Namio@3)20 internationally: The guide to cross-cultural suscégew York, NY. (p. 33.)

determined several conclusions about competitiveega o
within the EFL context: 4.1.1. Significance of Cross-Cultural Competency

*  “They motivate learners to enjoy language learning; Lhe Importance ofl;:ross-(;:liltu:jal comp_etenc(;j/ mtq«:ﬂu
«  They help learners adopt different attitudes noptudents to aspects beyond foods, music, and lslida

[only] to the language learning process but also tgcknowledges the stronger components underlyindsone
their teachers: culture. For example, if one learns how to say Itdiein

« They provide a learning environment which Korean, it would probably still be considered ruélehe

enhances interaction among language learners;  P°dy gesture of bowing is not performed along wite
«  They provide a positive, relaxed, and stress-fredreeting. Greetings also vary according to cont@hile
atmosphere in the classroom which enhance‘%reetings within the English language are not aststith

learners® performance in the classroom” (p 207). P0dy gestures, applying honorifics and addressing

A comfortable and sharing environment provides thddividuals with correct titles, such as Mrs., D8ir, are

teacher with more information about the studens,hore  Stll €xpected and respected. Cross-cultural coemst
importantly, it allows the teacher to observe shigle enables students to recognize the variations comary

attitudes towards cross-culturalism and analyzesssro pratitlctes and execute them successfully accordmg t
cultural competency levels. contexts.

for ransiation to which needs grounding in

Figure 1. Four Levels of Cultural Competence

4.1.2. NETs Lack of Cultural Competency

4. Analyzing Cross-Cultural The concern is that many NETs enter the EFL classro
without much experience and little cultural compet of
Competency Levels the environment they intend to teach (Song-Ae, 2005

While it is not impossible for NETs who are cultilya
incompetent to educate EFL students, it is far more
complex. Being culturally incompetent can lead &b only
Cultural competency is a key component that engageslack of understanding, but also a lack of engagitth
students, and it warrants respect within the lesyni students and developing cross-cultural competeeegld.
environment. A teacher who is culturally competémt Increasingly, educators are coming to understarat th
empowered to establish cross-cultural competengys<Cet cultural competence or cultural relevance is funeliaial to
al. (1989) highlighted three critical elements cfddidified teacher and learner success in contemporary ctassro
cultural competence model: 1) self-awareness; J)...] (Tomlinson, & Sousa, 2011). On the bright sitleese
adaptation to diversity; and 3) cultural assessmehhe culturally incompetent NETs are being situated moatext
teacher is in charge of initiating and promotingrieng where they are becoming culturally competent exgati
that enhances and assesses cross-cultural competetisrough direct exposure and cross-cultural intévact
However, the teacher must first define the levélsultural  Gaining cultural competency is something that can b
competency students are expected to attain. Thedslef acquired through one’s teaching experience, bussero
cultural competency should be assessed based oultural learning is an ongoing process. The teabhs to
knowledge and activities discussed in the classroorbe open-minded and interested in acclimating tdffarent
During evaluations, students should be able tooektb culture, or else he or she will face tremendoufcdities

4.1. Cultural Competency Encouraging Cross-Cultural
Competency
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and not only remain culturally incompetent, butoals 5.2.1. Self-Assessments

culturally blind. Cross et al. (1989) defined cuitily blind
as the state of noticing other cultures and notngea
difference. One who is culturally blind is greaithfluenced
by their own culture, so they tend to think thatmeone
and every culture is practically the same and shdd
treated as such (Cross et al., 1989). Differencsden
cultures are what makes them interesting. Needtessy,
it is critical that NETs gain an in-depth undersliag of the
culture where they teach or intend to teach, ireotd build
relationships, enhance instructional practices, addpt
suitably to their environment, prior to assessitgdents’
attitudes toward cross-culturalism.

5. Assessing Students’ Attitudes toward
Cross-Culturalism

5.1. A Teaching Experience in the Korean Context

Based on my personal experience of teaching EFL

South Korea, receiving student feedback was just
important as raising cultural awareness and pramgatioss-
cultural learning. Assessing students’ attitudegara cross-
culturalism helped maintain rapport and increasessr
cultural competency levels. Moreover, using cragical

assessments as a means of determining what stuaents
what they did not know, and their attitudes towaad
dissimilar culture, was helpful for lesson preparat
Students understood that | was an American but kineyv

merely nothing about the various cultures that diee
America. To shed light on American -cultures,
important and imperative to learn more about theekn
culture. Learning more about Korean culture gavensight

Self-assessments can be easily administered bydavi
students keep a daily journal in which they writ®at what
they learned about a different culture, what thegught
beforehand, and how it compares or contrasts to tiven
culture. Any assessment focused on student advamtem
should consist of self-assessments that providiests with
appropriate feedback that enables them to reflach@w~
they learn best (Tomlinson & Sousa, 2011). Throegh-
assessments, students can provide feedback on tiadat
would like to know in the future and how being &o0s
culturally competent has impacted their mindsethoughts
of self. Both the student and teacher can evalsatéent
learning and monitor levels of competency.

5.2.2. Role-Play

Role-play activities are a great way to determiosv h
students will put their recently acquired knowledipe
action. Furthermore, it empowers students to work
collaboratively, strategically, and creatively, othe
‘Bssignment. To make the activies more interesting
q8achers can assign students to different cultynesjide
them with scenarios, and ask students to find asero
culturally competent ending to the scenario. Did@eR
(2008) discovered that role-play activities incesagne’s
communicative competency skills, in addition totoradl
competency skills. Teachers may choose to assedendt
reaction by observing, taking notes, creating aklist, or
being the moderator for the role-play assignmehe goal
for teachers is to monitor student performance r@utrd
influential communicative and/or cultural factorfiat

it Wa§mpacted the assignment and influenced cross-alitur

learning. As a post-assessment, students can trdflec
writing what they did not know, what they had lestnand

on how to engage with students and determine thst mq,,, they will apply the information in the future.

appropriate instructional methods for learningetedmined
that students were more interested in topics penthito
their culture, yet more intrigued when these topicsre
interpreted through the English language. Song-2@0%)
concluded that in the Korean context “effectivectéag was
built on warm and trusting relationships betweeachers
and learners, teachers' awareness of learnetdafiguage,
culture, and educational context...” (p. 200). Likssyithe
effectiveness of learning and understanding ist huplon
trusting
teacher’s language and culture.

5.2. Assessment Strategies

Actively involving students in evaluative assignrieis
beneficial. Any effective lesson should entail eetstudent

relationships and students’ awareness la& t Murry,

5.2.3. Post-Assessments

The use of post-assessments can be very usefliein t
EFL environment, because like self-assessmentst- pos
assessments provide critical feedback on what @wvkin
what should be learned, and what can be avoidest- Po
assessments “provide the teacher with opportunitées
assess linguistic and academic growth as well gsitiee
learning processes and socio-cultural skills” (ldear
& Cabral, 2007, p. 243). Raising -cultural
competency levels and increasing cultural awareness
through cross-cultural learning enables the teadmer
evaluate student comprehension by creating stegebiat
explicitly cater to teacher-student cultural diniens. Post-
assessments are formative evaluations that allogv th

participation; one that encourages student feedbadigacher to analyze the effectiveness of theiruetibns and

Diversifying lessons in the classroom in respoimseross-
cultural learning is an advantage, because it ptesnand
perpetuates cross-cultural competency. A few grasefor
evaluating student attitudes towards cross-cuiamalare
through self-assessments, role-play activities, podt-
assessments.

what changes should or could be made to accommdtiuate
needs of the learner. Post-assessments allow s$suden
reevaluate their past decisions for a more thooght-
solution (Herrera, Murry & Cabral, 2007). Consigerst-
assessments as a guidance tool that informs theidier
of what needs to be addressed in order to pronmuatethy
and competency levels in the learning environment.
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6. Ramifications of Cross-Cultural
Assessments

As previously mentioned, cross-cultural assessmarmts
not taken seriously. One problem is that crossicailt

assessments have unrealistically high standards af

numerous limitations, such as intellect abilitiesl diases
(Van de Vijver, 2002). In general,
assessments are expected to have foci on raisitgraiu
awareness that pertain to the superficiality ofurels, such
as holidays, foods, and music, in order to avoidsés.
Attempting to thoroughly detail what a culture regents
prompts stereotypes that can and should be avoided.
class testing should be a summary of cross-cultesahing
that was acquired through actual cross-culturaradtions
with the NET.

Another reason for not taking cross-cultural assests
seriously is possibly because administrators withen EFL
context are unsure of how to measure cross-culiemahing
in an environment where they themselves have a ddick
cross-cultural competence and experience. Themdss a
strong belief that cross-cultural assessments iaidity
(Van de Vijver, 2002), but validity is only a min@sue if
assessments are based upon direct cross-cultteeddtions
with the NET. The more students are exposed to Ntk
familiarized with cross-culturalism, the higher tradidity of
cross-cultural assessments and cross-cultural dempe
levels. An institutional failure to consider applgi cross-
cultural assessments in the EFL context has plabed
responsibility on NETs to create evaluations foduse
raising cultural awareness and promoting crosssallt
learning. NETs must provide the fundamental chahgeis
essential to epitomizing cross-culturalism in tfe_Eontext.

cross-cultura
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(Song-Ae, 2005; Byeol, 2013). It is best that tessh
administer an assessment to determine what stuleots

what they do not know, and what they should ledime

last stage of actually acquiring cross-cultural petency
entails self-awareness, knowledge of specific cetuand
kills to effectively interact with other culturéSross et al.,
1989). Cross-cultural competency is not somethiag tan

[pe acquired overnight or within a week; it is arieag

process that is achieved through continuous crobksral
exposure and interaction.

Evaluating students’ attitudes toward cross-culismais
encouraged based upon student-teacher interactions,
particularly because the NET is the individual wdos
culture has been directly exposed to students.tbaelack
of cross-cultural interaction with other culturessessing
student competency of other cultures can lead &sesi
Indeed, cross-cultural assessments are problerbatieuse
of indeterminacy in rating proficiency and standagker
cultural contexts. Nevertheless, NETs can remativelg
aware of the subjective nature of data from cragtal
assessments that does not negate its value in e E
context. While such rating proficiency of crosstatdl
assessments may have insufficient validity for kewgn
studies, cross-culturalism remains an ideal phaofulgr
providing a benchmark to guide the current studeuittsin
the EFL context.
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