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Abstract: The article analyzed the rhetorical devices used by Arab high school students when writing in Arabic. Professor 
Rachel Landau's book The Rhetoric of Parliamentary Speeches in Israel, Tel Aviv, Eked, 1988 provided the reference for the 
analysis. Landau applied Western rhetorical criteria and concepts to the analysis of Israeli political rhetorical style. We can 
justifiably also apply Western standards to Arabic rhetoric since rhetorical style is an independent literary genre beyond the 
linguistic structure of any language, and as such is supranational. Landau adopts the stylistic-rhetorical approach to the study 
of rhetoric, which includes rhetorical registers that generally operate on the emotions and rhetorical argumentation, which 
includes registers that generally address the reason. 
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1. Introduction 
Rhetoric is the art of persuasion as opposed to a simple 

communication of information. The aim of rhetoric is not to 
spread truth and present it plainly and openly but to convince 
an audience to accept a speaker's position - one which not 
necessarily congruent with that of the audience. The 
arguments alone cannot persuade, but when presented in a 
certain way, they become acceptable to the audience1. 

Language is a device that enables us to understand the 
world. Speech is the expression of understanding (Sophia) 
which lets us explain situations, construct dialogue, and 
clarify and investigate the world. The word is the most 
powerful expression of human ability; without it human 
beings would have accomplished no more than animals 
intellectually2. Communication is the essential activity that 
links the various parts of society together and allows them to 
function as n integrated whole.3 Rhetoricians understand the 
importance and power of words. They use strategies that rely 
on words, which they see as a tool to be use to effect, often in 
sophisticated ways. They seek to fashion a new reality, which 
the audience can accept as genuine. Rhetoricians generally 
do this by eliciting a sense of agreement with the listener and 
                                                             

1 Gitay, 2011, p. 55; Tsur, 2004, p. 64; Carpenter & Thompson, 1999, p. 7. 
2  Searle, 2002, p. 18; Gitay, 2010, p. 27. 
3 Mio, 1997, p. 113; Graber, 1993, p. 305. 

once that feeling of understanding has been established, the 
task of persuasion can begin.4 

This article analyzes the rhetorical devices which were 
used by Arab high school students from a high school in 
northern Israel when writing in Arabic. The students were 
asked to write a letter to the Israeli Interior Minister and 
persuade him to allocate more resources for developing Arab 
villages. It was hypothesized that the students' writing would 
use the stylistic category of rhetorical devices and the 
argumentative category of rhetorical devices, and sometimes 
both.5 

210 students in six classes were assigned a writing 
exercise in Arabic. The first step was to obtain an 
impressionistic assessment of the students' writing. A 
preliminary reading revealed that the students' writings 
included various rhetorical features: rhetorical devices using 
syntax, semantics, and discourse analysis. When a rhetorical 
device was identified in one student's writing, it was also 
sought in the other students' writing and its frequency of use 
determined. Finally, a profile was created of the rhetorical 

                                                             

4 Gitay, 2013 (b), p. 120. 
5 Landau (1988, p. 17) used the term " שידול"  for "persuasion" a term she used to 
denote arguments that address the emotions. This contrasts with "שכנוע"  which 
refers to "conviction" and refers to arguments that address the intellect. 
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features used in the students' writing: in other words, the 
rhetorical and stylistic devices and argumentation that they 
used. 

2. Stylistic Rhetoric 
A common analytical approach when studying rhetoric is 

to examine the wording of persuasive messages and the tools 
of persuasion that speakers and writers use. Influential 
figures who express their ideas publicly use a variety of 
argumentation approaches and methods to appeal to their 
audience's logic and emotions. Stylistic rhetoric targets the 
emotions and is known as rhetorical appeal. 6  When 
appealing to the emotions, speakers' use specific elements 
and structures in their messages in order to arouse given 
responses in their audience, such as sympathy, empathy, 
hesitancy, or rejection7. 

According to Perelman and Olbrechts-Tyteca, "persuasive 
arguments" are arguments which claim things that are only 
valid for a particular audience. "Convincing arguments" on 
the other hand are arguments that seek the agreement of all 
rational people. In other word, a "persuasive arguments" is an 
argument which takes the viewpoint, beliefs, and needs of a 
particular audience into account. 8  This might include 
addressing a particular audience's emotions, which might not 
be effective if addressed to a universal audience that does not 
share those particular beliefs or needs. The goal of a speech 
which is addressed to a universal audience of listeners is to 
persuade while the goal of a speech which is addressed to a 
specific audience is to convince.9 

2.1 Repetition of Syntactic Elements 

Darshan 10  cites Koch's study 11 , showing that Arab 
political discourse very typically uses rhetorical repetition. 
This involves rhythmic repetition of phonemes, morphemes, 
roots, words, phrases and key sentences, sentence 
paraphrases, the multiple use of syntactic parallels between 
sentences, structures, and members. Repetition is the key to 
textual coherence and understanding the whole meaning of a 
text, which is a feature of discourse.12 

The force of rhetorical repetition is achieved in several 
ways: 

A. Repeated phrases, anaphora, epiphora, repeated 
members and repeated syntactic patterns create a rhythm, a 
particular cadence. Word repetition creates a rhythmic 
musical effect which is produced by both the sounds being 
repeated and the repetition itself13. Repeating a message 
elicits aesthetic musical pleasure in the listener that helps to 
embed the message in the listener's mind, arouse the listener, 

                                                             

6 Tsur, 2004, p. 78. 
7 Tsur, 2011, pp. 74-75. 
8 Perelman & Olbrechts-Tyteca, 1969, p. 28. 
9 Perelman, 1994, p. 20. 
10 Darshan, 2000, p. 7. 
11 Koch, 1983, pp. 47-52; Koch, 1981, pp. 179-180. 
12 Tsur, 2004, p. 89-90. 
13 Landau, 1988, p. 63. 

and create an emotional tendency to agree with the speaker 
almost instinctively 14 . Perelman argued that in order to 
produce the presence of the message, it is effective to stress 
undeniable fundaments at length: Increasing a person focus 
on them reinforces their presence in the listener's mind. 
Simply dwelling on a certain subject produces the desired 
emotion15. 

In psychology, an emotional connection between a listener 
and an idea is called identification: A person identifies with 
real and symbolic objects which give rise to excitement, 
normally on an unconscious level. As a rhetorical device, 
repetition helps to instill the speaker's ideas in the audience's 
mind and to use the audience's involuntarily emotional 
tendency to agree with the speaker without considering the 
content16. 

B. The parallel repetition of sentences is what produces the 
rhythm of a rhetorical text. That rhythm, which created by 
the rhetorical musical emphasis, helps in highlighting key 
ideas, and assists their recall. The parallelism within the 
rhythmic syntactic pattern creates a parallelism of ideas in 
the complementary 

Members of the sentence which can either reinforce or 
oppose an idea, or divide a long idea being developed slowly, 
into smaller parts. 

C. Besides creating a rhythm, syntactic structure can also 
break a rhythm by interrupting the symmetry in the length 
and structure of the parallel sentences / clauses on the first 
connection level. This happens when one part of a sentence 
on the first level contains other sentence parts which are  
repeated on the second connection level. A strong break 
happens in the beginning or middle of the sentence. When it 
is at the end, it is regarded as part of the rhythm which is 
generating the rhetorical force17. The connection-within-a-
connection structure that breaks the rhythm and symmetry 
serves to focus the listener's attention on the idea. This break 
in the rhythm focuses the listener's mental energy on the idea 
that the speaker wishes to highlight; again, in order to 
persuade the audience18. 

D. Repeating a lexical element, word, or expression in 
nearby or more distant sentences enables the speaker to 
establish continuity between the sentences in the speech and 
to connect them and give them cohesion. 

E. Repetition using synonyms—repeating an argument 
multiple times with linguistic variations helps the speaker to 
impress the audience19. 

F. Sentence repetition—this allows the speaker to buy time 
to continue his speech. When speakers use stylized repetition 
they are not seeking to prove what they are saying and 
convince their audience that it is the truth by using logical 
proof: they wish rather to communicate a message which is 
not open to discussion by using repetition—as if that itself 

                                                             

14 Darshan, 2000, p. 7. 
15 Perelman, 1994, p. 35. 
16 Landau, 1988, p. 64. 
17 Landau, 1989, pp. 116-117. 
18 Landau, 1988, p. 57, 64. 
19 Patai, 1973. pp. 53-55. 
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were proof. 

2.1.1. Sentence Parts which Convey the Same Meaning by 
Using Synonymous Words / Expressions or Words 
from the Same Semantic Field 

Landau discussed the semantic relationships within 
expression, for example: synonyms, antonyms, and same 
semantic domain. She stressed that symmetrical repetition, 
involving not only structural and verbal repetition, is also a 
persuasion device, since we know that repeating an idea often 
can slowly break down opposition or at least gain the 
agreement of listeners with no definitive view on a matter20. 
Words possessing a high semantic load can also help to 
communicate a message since the text's inherent emotional 
force contributes to conveying the idea21: 

 המרץ במלוא ותפעל, ראש בכובד מכתבי את שתיקח, מקווה אני. 1
 דבר שום עשינו לא שכן, הערבי למגזר המיועדים התקציבים להגברת

 העיפוּת כל אחרי עכשיו לנו שמגיע, חושב ואני, שנתייסר כדי רע
  .ומהשׂשׂון מהשמחה שניהנה, והייסורים

:Original ا� �:#9%ر، وأن + 65 أ+345 2� 01/+. أن +*() ر&%$#" ! �
� $4AB C@ أي <"ء &"ء $�>;ن D4E ،ب/ G$ ت%�BاI�5$ا @E3 رG: اJھ%L
 M:%#5$6 ھ)ه اO J ! ،نP4ّ% اR1 �A2�B/% ا$ )اب، وإB" أ:#JR أن 2

  .واRY5$ّ%ت، أن X$%! C 4B/ح وا$Vّ %دة

'I hope you will take my letter seriously and take active 
steps to increase the Arab sector budget, since we have done 
nothing to deserve this suffering and I think that after all the 
weariness and suffering, we now deserve some joy and 
happiness'. 

 היהודי המגזר לבין הערבי המגזר בין הממשיים ההבדלים עקב. 2
, הערבי למגזר תקציבים להקדיש מכבודכם אבקש התקציבים בהקצאת

 הזכויות משוויון שניהנה כדי, היהודי למגזר התקציבים שמוקדשים כפי
 .העצמאות במגילת הכתוב זה ולא, המורגש, הממשי, האמיתי

:Original  "E ّدي;Z�$ا$;&] ا$ /!ّ" وا$;&] ا �!M9V ا$X/وق ا$;ا[ �ّ\ !�
IاB�ّ%ت $A`+ [&;G�_ ا5$�IاB�ّ%ت، أط%$A`#! C<+/01 M�_ ا5$�

ا$ /!ّ"، Aّ`ُ+ %5O_ ا5$�IاB�ّ%ت $G;&] ا$�Z;ديّ، $>" C 4B وV5$%! / YB%واة 
  .ا$RD�R�ّ\ وا$;ا[ �ّ\ وا5G5$;&\ و$�G+ fV. اE \!;#<5$" وe�R\ ا�&#dRل

'In light of the substantial differences between the Arab 
sector and the Jewish sector in terms of funds, I respectfully 
ask you to give the Arab sector exactly the same funds as the 
Jewish sector and give us actual, substantial, perceptible 
equal rights not the ones written in the Israeli Declaration of 
Independence'. 

 הערבי המגזר של ולסבל יותלבע מודע כבודכם, הפנים שר אדוני. 3
 בעיות עם מתמודד ואשר, והמוגבלת החלשה הכלכלית היכולות בעל

 אתה, כך ולמרות, ולהתפתח להתקדם ממנו המונעות, ומסובכות קשות
 להחמיר למצב גורמים אתם להפך, עליו להקל טורחים לא וממשלתך

  .יותר עוד
:Original  3G: C<�$% 2 ّإن ،\ّ�G)اJّ$ا /iي وزJ�& ة%B% 26 وO%Y5! CG:

 kLا;i ودة، وا$ّ)يJD5$وا \X� 0ّ$ا \ّiّت ا$5%د%ّ�B%<2lا M1%m "ّ!/ $ا$;&] ا
 fB*E ،.$ذ �2 Co/ّ$%!ر، و;ّpّ#$م واJR#$ا �2 k 45+ \<r%>9\ و m 6O%Y2

  .وGّZV+ � .#2;<1;ن اJiI+ 6! ،/2tوR + kB�Jًا

                                                             

20 Landau, 1989, p. 117. 
21 Livnat, 2001, p. 139. 

'Dear Interior Minister, Your honor realizes the problems 
and suffering of the Arab sector as a result of its weak and 
limited economic abilities and its serious and complicated 
problems that prevent its progress and development. At the 
same time, you and your government take no trouble to 
improve matters. The opposite is true, you make things 
worse'. 

2.1.2. Syntactic Parallelism between Clauses Involving 
Repetition of Syntactic Patterns and Verbal Repetition 

, המכובד הפנים שר, לכבוד. 4  
   ,נושא על ליבך תשומת את להעיר מבקש אני

  , מקיימת ולא המדינה עליו מצהירה*      
  , מקיימת ולא המדינה עליו כותבת*      
 ,  מקיימת ולא לקיימו המדינה מבטיחה*      

  . שוויון הזכויות
:Original  ،م/#D5$ا \�G)اJ$ا /iإ$3 01/ة وز  
u#Eأن أ Jiع،  أر;w;2 3G: .�4�:  

  +Aّ/ح !k ا$Jّو$\ و� +X4)ه،  *     
  +>#k! M ا$Jّو$\ و� +X4)ه،  *     
  + k! J ا$Jّو$\ و� +X4)ه،  *     

  . إkّB اV5$%واة

'Dear Interior Minister, 
May I draw your attention to a subject which 
      * the state makes declarations about but fails to uphold 
      * the state writes about and fails to honor 
      * the state promises to provide and breaks its promise, 
Equal Rights'. 

A parallel syntactical structure made up of attributive 
clauses composed of: a present tense verb + repetition of the 
lexical element "ه(ّX4+ و$\ و�Jّ$ا k! ح/ّA+" repetition of لا meaning 
'not' + the subject + a prepositional phrase. The verbs 
" A+","M#<+" andّ/ح" تعِد"   stress that there is no truth behind the 
state's declarations and promises. The writer keeps the punch 
line to last and breaks the rhythm in the last phrase " kّBإ
 This delay in the message delivery increases the ."اV5$%واة
reader's curiosity. 

2.2. Figures of Speech 

Among the textual ornaments which have received a 
respected place in literary writing we find the various types 
of figures of speech. They include similes, metaphors, 
personification, allusion, metonymy, etc. What they share is a 
semantic shift from one area to another based on similarity 
between analogous things.22  

2.2.1. Metaphor 
For at least 3 decades, researchers and political theorists 

have been interested in how metaphors are used as persuasive 
devices.23 The metaphor is the most recognized figure of 
speech. It is a linguistic device that is used to transfer 
meaning from one sphere to another24 . It is a semantic 

                                                             

22 Weinberg, 2006, P.52. 
23 Mio, 1997, p. 114. 
24 Landau, 1966, pp. 307-308; Lakoff, 2002, p. 63. 
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deviation from the original meaning of a word, any word, 
taken from any part of speech. For example, the word "gap" 
in the phrase "he has a gap in his education" means "a lack" 
metaphorically. 

In contrast to their traditional linguist counterparts, 
cognitive linguists see metaphors not as rhetorical 
embellishment but as part of human thinking 25 . 
Metaphorical expressions are seen as expressions that 
nourish our world view and form our thinking, and thus our 
actions themselves 26 . These are metaphors that grasp 
concepts in one sphere via another sphere: a sphere that 
borrows, and is the goal, uses a different sphere that lends, 
and is the source. Thus, for example, the identification "Time 
is money" allows us to relate to time metaphorically in terms 
of money: e.g., 'waste of time', 'investment of time', 'valuable 
time': 

 שוויון את לצבוע ומנסה, דמוקרטית להיות מתיימרת ישראל מדינת. 5
 שולטת שהיא, לעולם להראות כדי הגזענית מדיניותה בצבעי הזכויות

 בין הזכויות שוויון איפה? הדמוקרטיה איפה...  אבל, בצדק באדמתנו
  ? היהודיות הערים לבין הערביים כפרינו

:Original R5iJّ$ا ":Jّ+ 6�rإن دو$\ إ&/ا "E واة%V5$ا x9m ول%D+ّ\ و�اط/
 �� ... أ$;ان &�%&#Z% ا$ i/A4ّ\ $#ُ/ي ا$ %$C أC<D+ %ZّB أرyّD! %4w، و$>iأ
� ھ" اV5$%واة !�� [/اB% ا$ /!�ّ\ واJ5$ن ا$�Z;دiّ\؟ iّ\؟ أ�اط/R5iJّ$ھ" ا  

'Through the colors of its policy, the state of Israel 
proclaims democracy and attempts to dye the equality of 
rights in the colors of its discriminative policy, to show the 
world, that it justifiably controls our land, but ... where is the 
democracy? Where is the equality of rights between our Arab 
villages and the Jewish towns?'. 

x9m واة%V5$ا  – A metaphor for a fake and untrue equality of 
rights. This expression nourishes the paradox that exists 
between the declarations of the State of Israel regarding 
equality of rights, and its discriminating policy against arab 
citizens.  

ا$ Z#& \ّi/A4%&�% أ$;ان  – As a metaphor to the double standars 
that characterize the policy of the state of Israel. The word 
"color" emphasizes the diversity and lack of homogeneity in 
its policy.  

 וספרי עמודי, שורות בין הזכויות שוויון נושא את איבדה המדינה. 6
  . ותהגזענ

:Original  ت%DXmو /p&أ �$JR أf:%w ا$Jّو$\ w;2;ع اV5$%واة !�
\ّi/A4 $ا M#Oو .  

'The country has misplaced the issue of equality between the lines, pages and 
books of discrimination'. 

،/p&ت أ%DXm M#Oو \ّi/A4 $ا  - A metaphor that shows the discriminating 
policy of the state of Israel against its Arab population. 

 שנוכל כדי, אינטנסיבי כלכלי סיוע לעירנו להעניק מכבודך מבקש אני. 7
 שיגרום דבר, הכפר תושבי בין וחברתיות ספורטיביות פעילויות לערוך

  . בה האלימות מקרי אחוז ולצמצום בעיר והסובלנות האהבה לפריחת
:Original أط ،\ّiJّ{$ّ\ ا�ات ا$5%$J:%V5$4#4% اiJ2 u45+ 01/+. أن �2 MG

 /2t4\، اiJ5$ن ا%<ّ& ��! \ّ�:%5#Lوا \ّ�w%iت ر%ّ�$% E اء/Lإ �2 �<ّ5#B "O

                                                             

25  Abadi, 1988, pp. 47-56; Richards, 1965, p. 89-138; Abdul latif, 2012, pp. 117-
118; Gitay, 2010, 74-75. 
26 Lakoff & Johnson, 1980, pp. 3-6; Carpenter & Thompson, 1999, p. 83. 

ا$ّ)ي &�{دي إ$3 ازدھ%ر ا9D5$ّ\ وا$ّ#E u2%V" ا4iJ5$\، و+GR�9VB 6\ ا$ 4| 
%Z�E  .  

'I ask your honor to give our city serious financial aid, so we 
can establish athletic and social activities between the 
citizens, something which will lead to the flourishing of love 
and kindness in the city, and decreasing the percentage of 
violence in it'. 

u2%Vّ#$9ّ\ واD5$ازدھ%ر ا - A metaphor for the strong positive 
impact the financial aid has on the citizens of the town. 

2.2.2. Simile 
Similes are based on analogy. According to logicians, an 

analogy is basically a comparison portraying one or more 
similarities between one or more things27. Perelman noted 
that analogies help to explain the object of a comparison 
using the basis for comparison, where the basis for 
comparison has to be better known and more familiar to the 
reader than the object, because then it can explain the lesser 
familiar object. To do this, the two things must be from 
heterogeneous spheres so that they can mutually affect each 
other and further underscore their shared similarity28. 

With similes, this reciprocity is used to illustrate a quality / 
appearance / action of the object of comparison  by providing 
a vivid picture. Rhetorically speaking, the simile transfers an 
explicit or implied quality usually from the basis of 
comparison to the object of comparison. It is generally a 
subjective-emotional quality, which seeks to influence an 
audience's feelings29: 

 הפער את רואים ואנו,  דרישה סתם אינה זכויות לשוויון דרישתנו. 8
, לגיהינום עדן גן בין כפער היהודיות הערים לבין הערביים הכפרים בין
  . זה פער צמצום על פעל כן על

:Original  ى/R$ا �إنّ طV5$%! %49G%واة $�� 2}ّ/د طMG، وإB %4ّB/ى ا$X/ق !�
�ّ\ واJ5$ن ا$�Z;دXO \ّi/ق !�� ا$}D�C وا$}4ّ\، $)$. اْ:GR+ 3G: 6ْ5َ�6 ھ)ا ا$ /!
  . ا$X/ق

'Our request for equal rights is no ordinary request because 
we perceive the difference between Arab villages and Jewish 
towns as the difference between heaven and hell. Therefore 
do something to narrow the gap'. 

Comparing the difference between the Arab villages and 
Jewish towns to the difference between heaven and hell 
stresses the disregard for justice, strengthens the message, 
and presses the reader to accept the writer's words. This is 
because the words "heaven" and "hell" have a powerful 
semantic load that contributes to communicating the message. 

 ששולטת, כבובה אלא, אדם כבן לערבי מתייחסת לא ישראל מדינת. 9
 .כרצונה בה

:Original  %Z! C<ّD#+ \�2JO 6! ،ن%VB�O "ّ!/ $6 � +�4/ إ$3 ا�rدو$\ إ&/ا
Ji/+ %5O.  

'Israel does not view the Arab as a human being, but as a 
puppet to control as it please'.  

Comparing the Arab to a puppet emphasizes the 

                                                             

27 Weddle, 1978, p. 138; Tsur, 2004, p. 83. 
28 Perelman, 1994, p. 91. 
29 Landau, 1988, p. 89. 
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discriminatory treatment of the state towards the Arab 
population, and their constant oppression. 

 עליך לכן, מתקתקת לפצצה דומה הערבי במגזר הכלכלי המצב. 10
  . דיחוי כל ללא כלכלי סיוע להגיש

:Original دي [" ا$;&] ا%A#]ا� @w;$ا$5;[;+\، إنّ ا \G94R$ا k9Yi "!/ $
  . $)$. G: M{i�CiJR+ . اJ:%V5$ات اّ$%5$�J! \ون أي +*(�/

'The economic situation in the Arab sector is like a ticking 
bomb so you must provide economic aid without delay'. 

The aim of the comparison is to reflect the immediate need 
for financial aid for the Arab population in the state of Israel'. 

2.2.3. Personification 
Personification is an artistic device which portrays 

inanimate objects, plants, or animals as human. In other 
words it ascribes human qualities to non-human things: 

 ברחובות נבחין, הערביים הכפרים של ברחובות מסתובבים כשאנו. 11
  . עליהם לדרוך מתביישים החיים בעלי שאפילו, המוזנחים

:Original  ،\G5Z5$ارع ا;Y$ى ا/B \ّ�!/ $ى ا/R$ارع ا;> "E ل;{#B %2J4:
%Z�G: /�V+ ت أن%Bا;�D$1#3ّ ا "D#V+ "#ّ$وا .  

'When we walk down the streets of Arab villages we see 
streets that are so run down that even animals are 
embarrassed to tread on them'. 

Personification here highlights the terrible condition of the 
Arab sector infrastructure. 

 חודש ומתרבים הולכים שהמסים, השר אדוני, יודע אתה האם. 12
 הערביות מהמשפחות ניכר חלק של החודשית ושההכנסה, חודש לאחר

 המסים. לחודש שקל אלפים השבעת את עוברת לא הילדים ברוכות
 לסייע כדי, שתפעל מקווה אני לכן, זה מסכום בכמחצית נוגסים

  . העניות הערביות למשפחות
:Original  ،/Z> J ! ا/ًZ> دادI+ Mrأنّ ا$0ّ/ا ،/iي ا$;زJ�& ،CG + 6ھ

2� ا$ %drت ا$ /!�ّ\ اJ #5$دة اXBt%ر، Z$;)J2% ا$ZYّ/ي � i#}%وز وأنّ ا$> /��
� AB| ھ)ا اJ5$(;ل +9i/R%، و$)$. Z4+ Mr9 \ آ�ف <%[6؟ إنّ ا$0/اVّ$ا

  . أرL; أن + J:%V2 3G: 65ة ا$ %drت ا$ /!�ّ\ ا$RX�/ة

'Are you aware, Mister Minister, that taxes increase one 
month after the other, and many of the big arab families have 
an income that does not exceed the amount of seven thousand 
NIS. Taxes eat through approximately half of that income, 
therefore I hope you work on helping the poor arab families'. 

The aim of the personification is to show the disparity 
between the outrageous taxes and the modest incomes of a 
considerable part of the big Arab families. 

2.2.4. Hyperbole 
Hyperbole is a figurative description that uses 

exaggeration to stress a point and impress it strongly on the 
audience. The Bible and medieval poetry often use hyperbole: 

 ולמרות, דמוקרטית כמדינה ישראל מדינת על מסתכל העולם כל. 13
, היהודים שהם א סוג אזרחים: סוגים לשני נחלקים המדינה אזרחי זאת

 המדינה בעיני שאנחנו לומר ואפשר, הערבים שהם ב סוד ואזרחים
  . ג סוג אזרחים אפילו

:Original  .$ّ\، و2@ ذ�اط/R5iو$\ دJO 6�r�4/ إ$3 دو$\ إ&/اi C$% $6 اO
��:;B 3$5;ن إVR4i \$وJّ$نّ 2;اط4" ا�E : ،د;Z�$ا Cع أ وھ;B �2 �2;اط4�

� ا$R;ل إنّ ا$5;اط4�� ا$ /ب !�4ِ/ <5iا$ /ب، و Cع ب وھ;B �2 �و2;اط4�

  . ا$Jّو$\ 2;اط4;ن 2� B;ع ج

'The entire world views Israel as a democratic state; 
however, its citizens are divided into two categories: rank 1, 
which includes the Jews, and rank 2 which is the Arabs, and 
you can even say that the Arab citizens are close to being a 
Rank 3 in the eyes of the state'. 

The exaggeration that describes the Arabs in the state of 
Israel as a rank 3 citizens emphasizes the inconceivable 
difference between the rights granted for Jewish Israelis as 
opposed to those given to the Arabs. 

3. Argumentative Rhetoric 
Argumentative rhetoric applies logical argumentative 

devices and is known as persuasive rhetoric. Rhetoric of this 
sort generally targets audience reason. When presenting a 
reasoned argument, speakers seek to establish a basis for 
their views or defend an action.30 

3.1. Analogical Argument 

Basic analogies create a similarity between two things 
based on a shared quality. An argumentative analogy or 
analogical argument goes a step further: if there are one or 
more similarities between two or more things (a, b,) and a 
has an additional quality, it can be deduced by analogy that b 
has the same additional quality31. There is no proof of the 
validity of this argument. The argument's conclusion is not 
necessarily a the outcome of the premise; that is the 
conclusion is neither valid nor invalid, but more or less 
probable32. 

In this article, I do not discuss circumstantial arguments, 
namely arguments of the type "a is the reason for b". 
Circumstantial arguments have no logical consequentiality 
but rather a circumstantial link between cause and effect:33 

 האחרית עליה מוטלת, דמוקרטית מדינה היא ישראל ומדינת היות. 14
 במדינה אזרחים שאנו והיות, אזרחיה כל בין מלא זכויות שוויון לספק

 שום ללא זכויותינו מלוא את לקבל צריכים אנו, היהודים כמו בדיוק הזו
  . אפליה

:Original \ّ�اط/R5i6 ھ" دو$\ د�r5% أنّ دو$\ إ&/ا! %Z�E ن;<i أن M{iو ،
 6�2 %4G�2 ،\$وJّ$ھ)ه ا "E �V2%واة !�� 5L�@ ا$5;اط4��، و!5% أ4ّB% 2;اط4�

I��5+ ون أيJ! %4];R1 62%O 3G: 6ADB أن M{i ،%2ً%5+ د;Z�$ا .  

'Since Israel is a democratic state, and there has to be 
equality between all its citizens, and since we ARE citizens 
in this country, the same as the Jews, we need to receive our 
full rights without any discrimination'. 

The Arabs and the Jews are both citizens in the democratic 
state of Israel. If the Jews get full rights, then the Arabs need 
to receive full rights as well. 

 מדינה היא ישראל ומדינת היות. ישראל במדינת ערבים אזרחים אנו. 15
 כמו בדיוק שלנו הזכויות מלוא את לקבל צריכים אנו, דמוקרטית

                                                             

30 Tsur, 2011, p. 74. 
31 Copi & Cohen, 1998, pp. 470-471; Darshan, 2000, p. 73; Tsur, 2004, p. 84. 
32 Copi & Cohen, 1998, pp. 470-471. 
33 Israel, 2011, Part 1, 39-42. 
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  . היהודים
:Original 6�rدو$\ إ&/ا "E 2;اط4;ن :/ب �DB . "6 ھ�r5% أنّ دو$\ إ&/ا!

    .دو$\ دR5i/اطّ�\، M{i أن R1 62%O 3G: 6ADB;[4% +5%2ً% 6�2 ا$�Z;د

'We are Arab citizens of Israel. Since Israel is a democracy 
we must receive our full rights just like the Jews'.  

 אזרחיה כל בין זכויות ולשוויון לדמוקרטיה קוראת ישראל מדינת. 16
, ישראל במדינת אזרחים  הם והערבים היות. ובדת בלאום הבדל ללא

  . זכויותיהם מלוא תא להם להעניק צריך
:Original  6ّO �دو$\ إ&/اr�6 +4%دي !%$R5iJ/اط�\ واV5$%واة E" ا$RD;ق !�

\B%iJّ$ّ\ وا�2;R$ا "E ق/E دون ،%Z�4دو$\ . 2;اط "E 2;اط4;ن C5% أنّ ا$ /ب ھ!
CZ];R1 62%O 3G: ا;GADi أن M{i ،6�rإ&/ا .  

'Israel calls for democracy and equal rights for all its 
citizens regardless of race or religion. Since Arabs are Israeli 
citizens they must granted their full rights'.  

 בעיר חולים בית בהקמת כלכלית לסייע בבקשה אליכם פונה אני. 17
 בבית טיפול לקבל אזרח לכל זכות יש הדמוקרטית במדינתנו שכן, סכנין
 חירום שבמקרה, השר אדוני, יודע אתה. מגוריו למקום קרוב חולים
 היא המטרה ולכן, ספורות שניות תוך חייו את לאבד החולה עלול

 שהיהודים כפי, לדעתי. החולים לבית החולה של ההגעה זמן את לצמצם
 הערבים אנו גם כך, למגוריהם קרובים חולים בבתי טיפול לקבל זוכים
  . זכות אותה לנו מגיע

:Original +4\ أiJ2 "E 3XY#V2 \2%]l \ّiة 2%دJ:%V2 MGp! C<�$إ kLّ;
 3XY#V2 "E �$% #i أن ��، XE" دو$#4% ا$R5iJ/اط�ّ\ 2� 6O y1 2;اط�4`&

k42 Mi/] . /V`i J] ارئ;pّ$1%�ت ا "E kّBأ ،/iي ا$;زJ�& ،CG + fBأ
 f]و �2 6�GRّ#$ف ھ; اJZ$نّ ا�E .$($ودة، وJ 2 ٍان;e لd) k+%�1 �i/5$ا

!/أ5O ،"i% أنّ ا$�Z;د i# %$};ن E" . ا�i/5$ إ$3 ا3XY#V5$وm;ل 
 ّyD$ا �XB ب/ G$ yDi ،C2>%ن &>4%ھ �2 \9i/] ت%�XY#V2 .  

'I am turning to you asking for financial aid to build a 
hospital in the city of Sakhnin, because in our democratic 
state, each citizen has the right to receive medical treatment 
in a hospital close to where they live. You know, Mr. Minister, 
that in emergencies a person might lose his life within 
seconds; therefore the aim would be to decrease the time it 
takes for the patient to reach the hospital. In my opinion, and 
in the same way Jewish citizens have hospitals close to where 
they live, Arabs deserve the same right'. 

Given that the Jews get to receive medical treatment in 
hospitals close to their living locations, Arabs, who are 
citizens of the democratic state of Israel, should enjoy the 
same privilege. 

 שצריך אומר וזה, דמוקרטית מדינה היא ישראל מדינת, שידוע כפי. 18
 למגזר היהודי המגזר בין התקציבים בחלוקת זכויות שוויון להיות
 מדינת בתוך מועצות הן הערביות המקומיות שהמועצות מכיוון. הערבי
 לתקציבי שווים תקציבים לקבל צריכות הן ,הדמוקרטית ישראל

  . היהודיות המקומיות המועצות
:Original  "4 i ّ\، وھ)ا�اط/R5i6 ھ" دو$\ د�r5% ھ; 2 /وف، دو$\ إ&/اO

أM{i kّB أن +>;ن ھ4%ك V2%واة E" +;زi@ ا5$�IاB�ّ%ت !�� ا$;&] ا$�Z;ديّ 
ّGD2�E \ّ" دو$\ !5% أنّ ا$5}%$� اGD5$ّ�ّ\ ا$ /!�ّ\ ھ" 2}%$� . وا$ /!"ّ 

إ&/اr�6 ا$R5iJ/اط�ّ\، M{i أن +2 3G: 6AD�IاB�ّ%ت V2%و5$ \i�IاB�%ت 
\ّiد;Z�$ا \�ّّGD5$ا$5}%$� ا .  

'As we know, Israel is a democracy which means that there 
should be equal rights in dividing the funds between the 

Jewish and Arab sectors. Since the local Arab councils are 
Israeli councils they should receive equal funding to Jewish 
councils'. 

Jewish and Arab councils are local councils in the 
democratic state of Israel and should therefore enjoy equal 
funding. 

3.2. Rhetorical Questions 

Among other things, a speaker's arguments in political 
ideological discourse are based on patterns of indirect speech 
and rhetorical questions, which are part of a textual tapestry 
and an intentionally woven argumentative fabric. The 
rhetorical question is one of the most important aspects of 
argumentative rhetoric. It is an indirect speech act that seeks 
to express a emphatic assertion, with no expectation of a 
reply in most cases.34 

Landau discussed rhetorical questions at length 
highlighting three central types of rhetorical question 35 : 
"Yes-No" questions that open with the question " Have / 
Has?" etc., for example: the questions "Could it be that…?" 
"Is it true that…?". Positive rhetorical questions like this 
express strong negative assertions while negative rhetorical 
questions express strong positive assertions36, for example, 
Could it be that they actually have the right to speak for this 
country's residents? Rhetorical questions that start with a 
completion question word, such as "What"? "How"? "Why"? 
etc., apart from the question word "Have / Has"? for example: 
Which country besides Israel has compromised so much? and 
choice questions that are basically assertions which reject the 
first option and strongly approve the second option. For 
example: Could it be that you are genuinely worried about 
citizens' welfare, homes, and children, or do you just want 
their money perhaps in order to control and go on controlling 
and eat your fill at our expense? 

Landau suggested that of the three types of rhetorical 
questions, rhetorical choice questions provide the most 
emphasis. She discussed at length the impact of including 
these questions in the text—rhetorical questions at the end of 
a sequence of declarative sentences, a series of rhetorical 
questions on one subject, putting a rhetorical question in a 
complex sentence, and splitting rhetorical questions.37 

Livnat38 discussed Fruchtman's basic distinction between 
emotive and presentational texts 39 . According to this 
distinction, persuasive texts are also emotional and their 
emotional character helps to convey their concealed message 
of persuasion. The writer uses the implicit information to 
convey his or her attitude toward the events and to try to 
influence the reader's views. Livnat identified several 
linguistic stratagems that expose the implicit information 
encoded in the text and divided them into four categories: 
syntactic stratagems, poetic stratagems, semantic stratagems, 
                                                             

34 Shaked, 2009, p. 139; Tsur, 2004, p. 83. 
35 Landau, 1988, pp. 68-72. 
36 Quirk & Greenbaum, 1989, p. 200. 
37 Landau, 1988, p. 209. 
38 Livnat, 2001, p. 134. 
39 Fruchtman, 1990, pp. 17-19. 
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and stratagems linked to logical structures. According to 
Livnat, a rhetorical question is a linguistic stratagem that is 
linked to logical structures and aimed at increasing the text's 
emotiveness and directing the emotions produced in the 
reader in the particular direction the writer wishes: 

 כדי, הערביים לכפרים המיועדים התקציבים את להגביר צריך. 19
 תקציבים בעזרת. כלכלית ומבחינה חברתית מבחינה מצבם את לשפר

 יוצאים מההורים רבים. וקניון קטן פארק, ספורט אולם להקים ניתן אלה
 דברים הערביים בכפרים אין מדוע אז. לבלות כדי היהודיות לערים
  ? כאלה

:Original I+ M{i \i/R$ا @wو �VD#i "<$ \ّ�$%2 x$%95! \�!/ $ى ا/R$ا Jiو
\ّ�:%5#Lوا \ّiد%A#]\ ا�1%B �وا&# %Z! \B)ه ا5i ،x$%95$>44% إYB%ء [%:\ . 2

2� اtھ%$" L/`i;ن إ$3 . رw%i�Iّ4#2 ،\ه �m�/ و2}5ّ@ +}%ريّ  JiJ $إنّ ا
CZVXBأ �$ /!�ّ\ :5GE 3G%ذا � +D#;ي [/اB% ا. اJ5$ن ا$�Z;دZّE/i "<$ ،\ّi;ا :

  6�2 ھ)ه اt<�%ء؟ 

'The funding for the Arab villages must be increased in 
order to improve their socio-economic status. With the help 
of these funds it would be possible to build a sports hall, a 
small park, and a mall. Many parents go to the Jewish cities 
for leisure and entertainment. So why don't the Arab villages 
have such things?'. 

 ולערים לכפרים תקציבים יותר להקדיש מכבודך מבקש אני. 20
. כלכלית ומבחינה חברתית מבחינה מצבם את לשפר כדי, הערביים

: השאלה תנובע ומכאן, הערבי במגזר מאוד רע והכלכלי החברתי המצב
 הערים לבין הערביים הכפרים בין השוויון איפה? הדמוקרטיה איפה

  ?    זכויות ולשוויון לדמוקרטיה שנוגע מה בכל הצדק איפה? היהודיות
:Original  ،\ّ�!/ $ن اJ5$ى وا/RG$ /9Oت أ%ّ�BاI�2 _Aّ`+ 42. أن MGأط

\ّiد%A#]ّ\ وا��5%:#Lا� %Z:%wأو ��VD+ 6Lأ �2 . @w;$5%:ّ" إنّ ا#Lا�
� : وا�[#A%ديّ &�� JLا E" ا$;&] ا$ /!"، و2� ھi %4/اودB" ا$V{الiأ

 �i؟  أ\ّiد;Z�$ن اJ5$ّ\ وا�ى ا$ /!/R$ا �� اV5$%واة !�iّ\؟ أ�اط/R5iJّ$ا
  اJA5$ا[�ّ\ E" ا$R5iJ/اط�ّ\ واV5$%واة؟ 

'I ask your honor to increase the funding to the Arab towns 
and villages in order to improve their socio-economic 
situation. The socio-economic situation in the Arab sector is 
very poor which raises the question: Where is democracy? 
Where is the equality between Arab villages and Jewish 
towns? Where is the justice associated with democracy and 
equal rights?'. 

 ילדיהם את לשעשע כדי, היהודיות לערים יוצאים מההורים רבים. 21
 דברים שלנו בכפרים אין מדוע אז. הספורט באולמי ובקור משחקים דרך

 לא אתם למה? לבלות כדי, אחרים מקומות מחפשים אנו למה? כאלה
  ? החיי תחומי בכל שנתקדם כדי, כלכלית בנו תומכים

:Original `i "$%ھtا �2 JiJ $ا إنّ ا;ZّE/i "<$ ،\ّiد;Z�$ن اJ5$ن إ$3 ا;L/
\ّ�w%i/$ت ا%:%R$رة ا%iوز M G$ل اd) �2 CZ$%Xأط �: . %Bي [/ا;#D+ � 5%ذاGE

 %Z�E JLا;#B أ(/ى �O%2أ �: �D9B ء؟ $5%ذا%�>t3 6�2 ھ)ه اG: \ّ�!/ $ا
� 4VXB%؟ $5%ذا � +4B;5:J% 2%دJR#B "<$ ،%ًiّم 6O "E 2}%�ت ا$D�%ة؟: k�E/ّ#G$  

'Many parents go to Jewish cities in order to entertain their 
children through games and using sports facilities. So why 
don't Arab villages have these things? Why must we go to 
other places for recreation and entertainment? Why don't you 
support us  

 ובערים בכפרים הציבוריים הגנים על לדבר מבקש אני כל דםקו. 22

 מצומצם הערביות ובערים בכפרים הציבוריים הגנים מספר. הערביים
 נמצא, היהודי המגזר עם משווים וכשאנו, קיים לא וכמעט, ביותר
 למה. אחרים בילוי ומקומות ציבוריים גנים של רב מספר עיר באותה

 היהודי המגזר בין השוויון את להגשים מןהז הגיע לא האם? הזו האפליה
? הירוק הצבע מראיית ייהנו שילדינו הזמן הגיע לא האם? הערבי למגזר

  ? ורוגע שלווה בה ומשרים הנפש את המרגיעים במקומות בביקור
:Original  نJ5$ى وا/R$ا "E \2ّ% $ا yrاJD$ا �E" اJ9$اi\ أرJi ا$#JّDّث :

ا$R/ى واJ5$ن ا$ /!�ّ\ [G�JL 6ا، !o 6�L;2 /;د إنّ :Jد ا$JDاE yr" . ا$ /!�ّ\
 JiJ $ة اJ14\ ا$;اiJ5$ا "E J{B ،دي;Z�$رن ذ$. 2@ ا$;&] ا%RB %2J4:9ً%، وi/R+

� +/E�k أ(/ىO%2إ$3 أ \E%wl%! ،\2ّ% $ا yrاJD$ا �2 . C$؟ أI��5#$5%ذا ھ)ا ا$
2� أRD+ 6L�y اV5$%واة !�� ا$;&] ا$�Z;ديّ وا$ /!ّ"؟ أ$ f];$ا �Di �Di C

 ui/+ �O%2رة أ%iI! 0/؟)tن ا;G$ا \iؤ/! %Bأو�د C 4i 6 أنLأ �2 f];$ا
  ا�X4$ و+Jُ(6 ا$ّ/ا1\ وا$B*5p�4\ إ$3 اXّ4$;س؟

'First, I want to talk about the public parks in Arab towns 
and villages. There are very few—in fact hardly any—parks 
in Arab towns and villages and this contrasts with the Jewish 
cities where there are lots of parks and other recreation areas. 
Why does this discrimination exist? Isn't it time for equality 
between Jews and Arabs? Isn't it time our children enjoyed 
the sight of greenery and had play areas and places to go 
which relax the mind and create a sense of tranquility and 
relaxation?'. 

The writer concludes the discourse unit with a volley of 
rhetorical questions, stressing the urgent need for Jewish-
Arab equality. The split rhetorical question that concludes the 
discourse unit also helps to strengthen the message. 

 ניתן ישראל מדינות של הערביים ובערים בכפרים טיולנו בזמן. 23
 לעניים אפילו זמינים הבידור אמצעי. ביניהם העצום בהבדל להבחין
 מגזרב קיימים ואינם כמעט אלה שאמצעים בעוד, היהודי במגזר ביותר
  ?  מדוע לשאול אפשר האם. היהודי למגזר בניגוד הערבי

:Original  ،\ّiد;Z�$وا %Z42 \ّ�!/ $و$\، اJّ$ن ھ)ه اJ2ى و/] "E %4$4%ء +َ};اeأ
%5Z4�! % ً&%> %ً]/E �1dB . ا/RE ا$4ّ%س /�Ot 3#1 ،ة/E;#2 \ّ�ھ%E/$6 اr%&إنّ و

+E  6r%&;$ %ً9i/R" ا$;&] ا$�Z;ديّ، و$>� E" ا$;&] ا$ /!ّ" � وL;د
  V$%! "$ 6ZE{ال $5%ذا؟ . ا$/E%ھ�ّ\، وذ$. (G$ %ًEd;&] ا$�Z;ديّ 

'When you visit Arab and Jewish towns and villages in 
Israel you see vast differences between them. Entertainment 
places are accessible even for the poorest members of Jewish 
society, while these resources hardly exist in the Arab sector, 
in contrast to the Jewish sector.  May we ask why?'. 

3.3. Asked and Answered 

In the case of this rhetorical device, the speaker asks and 
immediately answers his own question. In contrast to other 
types of questions, this question does not seek information, it 
does not assert something like a rhetorical question, it does 
not contain the answer, and the audience is not expected to 
offer an opinion in response. The purpose of the question is 
to focus the reader's mind on what the speaker says next. In 
answering the question, the speaker can present his criticism 
and say what is on his mind40. 

We find this strategy of asking a "real" question as 
opposed to a rhetorical question in theatrical texts, where it 
serves as a plot device. A "real" question obliges an answer 

                                                             

40 Landau, 1988, p. 164. 
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and is considered a new element, not a repetition or 
paraphrase. The answer given connects the parts of the text 
thus moving the plot forward. This dramatic device is also 
found in political discourse41. This technique, which is used 
for convincing others, is similar to the rhetorical question, 
though not identical. In this case, the speaker employs a 
question and answer structure in order to rouse the listener to 
think more broadly about something the speaker assumes the 
listener has not previously considered:42 

 בטוח אני" ?מהיהודים שונים אנו במה: "בדעתי עולה שתמיד שאלה. 24
 על שישיב מי זה אני אבל, אחד הבדל אפילו הבלים למצוא שתשתדל

 ואל מעפר נולדנו כולנו שכן, היהודים לבין בינינו הבדל אין: "זו שאלה
 מגיע לפיכך, החיים תחומי בכל זכויות שווי אדם בני כולנו. נשוב העפר

  ". ליהודים גיעשמ מה לנו
:Original  ً%5rدا "Bاود/i د؟: "&{ال;Z�$ا �: �DB |G#`B 5%ذا! " \Re "ّGO

 �: M�L*& �2 %Bا، $>4ّ4" أJً1وا %ًEd#)ت 1#3 و$; ا%Ed#)ا "$ yG`#& .Bأ
� � Y! |G#`B"ء :� ا$�Z;د، 4ّG<E% أ+�%4 2� +/اب و&4 ;د إ$3 : "ا$V{الDB
و6O "E \i ا$5}%�ت E" ا$D�%ة،  $)$. ] %4$ /Y! %4ّGO %4$ yّDi�V#2 \5%. ا$#ّ/اب

  ".  G$ yّDi %2�Z;د

'I keep wondering about the question: "How are we and the 
Jews different?" I am sure you will do your best to find 
differences, even one difference, but I am the one who's 
going to answer this question: "There is no difference 
between us and the Jews, because we all come from dust and 
we will all return to dust. We are all human beings with equal 
rights in all areas of life and so we deserve what the Jews 
deserve'. 

. קיימים אינם הערבי המגזר של םהבסיסיי הצרכים, השר אדוני. 25
 מספר. הניקיון של התחתון לרף מגיעים ואינם לכלוך מלאים הרחובות

 מקומות מיעוט על נוסף, הביוב לרשת עדיין מחובר לא בתים של רב
 פרויקטים בהקמת חפצה המדינה האם. הציבוריים והגנים הבידור
 תקציבים מספיק יש האם. שכן אומרת המדינה? הערבי המגזר לפיתוח
 לא שהיא או תקציבים למדינה אין האם. לא? אלה פרויקטים ליישום

  .ידועה התשובה? הערבי המגזר בפיתוח רוצה
:Original  /�o \�&%&tت ا$;&] ا$ /!ّ" ا%L%�#1إنّ ا ،/iي ا$;زJ�&

3 2� اJ: ،\E%�ّ4$د Bدtا JD$6 إ$3 اA+ 5%2\ و�R$%! \��G2 ارع;Y$دة؛ ا;L;2
/ 2� ا$9�;ت�9O  �O%2أ \ّG] 3$إ \E%wl%! ،9>\ ا$5}%ري> "E ل;m;2 /�o

ھJi/+ 6 ا$Jّو$\ إ[Y2 \2%%رi;p#$ @i/ ا$;&] . ا$#ّ/E�k وا$JDاyr ا$ 2ّ%\
Ji/+ %ZّBل أ;R+ ؟ �. ا$ /!ّ"؟@iر%Y5$ھ)ه ا (�X4#$ \�E%O ت%ّ�BاI�2 JL;i 6ھ .

&;G$ واة%V5$ا Ji/+ � %ZّBأم أ \ّ�B%<2lا .G5+ � \$وJّ$ا$ /!ّ"؟ ا$};اب ھ6 ا [
  . 2 /وف

'Dear Minister, The Arab sector's basic needs are not being 
met. The streets are filthy and fail to meet the lowest 
standards of cleanliness. Many houses are still not on the 
sewage system. There is also a lack of places of leisure and 
entertainment and very few public parks. Is the country 
interested in developing projects for the Arab sector? The 
state says yes. Is sufficient funding assigned for these 
projects? No. Is the country short of funds or is it not willing 
to develop the Arab sector? We know the answer'. 

 

                                                             

41 Even Zohar, 1970, p. 672. 
42 Shaked, 2009. p. 141. 

3.4. Paradox 

A paradox is a statement consisting of two contradictory 
arguments. To resolve the paradox one argument must be 
sacrificed or a resolution found43. A paradox is valid or true 
if the two contradictory arguments are true. If one argument 
is false the paradox is false. If the two arguments are made at 
different times the paradox is false. It is false even if the 
arguments are true because the statements were made at 
different times44. 

Justice means that if two situations are basically the same 
they should be treated the same way. Therefore, it is rational 
to treat two identical things the same and there is no reason 
or point in treating them differently. Here are a few examples 
of the paradoxes arising from the total disregard for justice: 

 שום ללא שלי הכפר רחובות, שנולדתי ומאז 17 בת תלמידה אני. 26
 נענית העירייה לראש פנייה וכל כלשהו שיפור ואין פיתוח אין: שינוי

 השיבוצים תקציב נמצא מאיפה אז. תקציבים מספיק שאין בתשובה
 אזרח הוא הערבי? היהודיות מהערים ולזולתן לנהרייה, לחיפה, לעכו

  .מלא זכויות שוויון לו ומגיע האזרחים שאר כמו ישראל במדינת
:Original  /5 $ا �2 xG!ط%$9\ أ %B17أ  "#i/] 2%ً، و42) و�د+" و<;ارع%:

� وr/$ kLّ;+ 6ّO�� اi \ّiJG9$>;ن ا$ّ/د :G�kّB*! k : ھ" ھ"�VD+ و� C�2/+ �
\�E%O ت%ّ�BاI�2 JL;+ � .%iر%ZBو %X�1إذاً :>% و  �iأ �وo�/ھ% 2� اJ5$ن 2

 3�Di أن k$ yّDiه و/�o 6�2 kG�2 \$وJّ$ا "E �رf52ّ؟ E%$ /!ّ" ھ; 2;اط
  . !V5$%%واة

'I am a 17-year-old student and all my life, the streets of 
my village are the same: no development, no improvement 
whatsoever, and if you ask the mayor the answer is always 
the same: no budget. So where do they find the money for 
repairs in Akko, Haifa, Nahariya, and the other Jewish towns. 
Arabs are Israeli citizens the same as any other citizen and 
they deserve full equal rights'. 

The perpetual excuse that there is not enough money to 
pay for road works in the Arab sector is perceived as 
paradoxical. The claim that there is not enough money for the 
Arab sector when the Jewish infrastructure is being 
developed is seen as absurd. 

 הערבי המגזר בין לשוויון שלי בדרישה תהיה שלי ההתחלה נקודת. 27
 דמוקרטית מדינה להיות המתיימרת ישראל מדינת. היהודי המגזר לבין

 כדבר זה לעיקרון ולהתייחס הזכויות שוויון עיקרון את להגשים צריכה
  . אמיתית דמוקרטית כמדינה במת להיראות כדי, מעייניה בראש העומד

:Original \pRB  "ّ!/ $ا$5}#5@ ا �اJ9#& "]dpBأ 2� اV5$%! \9$%p5$%واة !�
3G: M{i ا$Jّو$\، ا$ّ#" +#9%ھZّB*! 3% دو$\ دR5i/اط�ّ\، أن +yّRD . وا$�Z;ديّ 

  .  J92أ اV5$%واة CGّ& "E أو$;R1 /Z�+ "<$ ،%Z+%ّi�ZّB*! ً\R% دو$\ دR5i/اط�ّ\

'I will open by asking for equality between Arabs and Jews. 
Israel pretends to be a democracy and to respect the principle 
of equal rights. But it needs to put this principle into practice 
and make it a priority so that it genuinely seems like a real 
democracy'.  

Israel's claim to being a democracy that offers all its citizens 
equal rights clashes with its discriminatory behavior towards 
its Arab citizens and its failure to grant them full equal rights.  

                                                             

43 Perelman, 1994, p. 52; Tsur, 2004, p. 85. 
44 Landau, 1988, pp. 118-127; Darshan, 2000, p. 86. 
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 החברה מצב את המשקפות תמונות בפניכם להציג מבקש אני. 28
 תמונת כל קודם. דמוקרטית מדינה אותה שמכנים, במדינה הערבית

 עשרות שכן, האישי הביטחון והיעדרות הערבי במגזר והפשע האלימות
 האם: היא הנשאלת השאלה. הפשע בעיית בגלל שכולות מהמשפחות

 במגזר כמו הערבי רבמגז הפשע בבעיית מטפלת ישראל משטרת
 ולפעמים ספורט ולאולמי למועדונים זקוקים שאני, יודע אתה? היהודי

 חובותיך את תמלא: "תהיה דבריי על שתגובתך, יודע אני. לחשמל גם
 עם מה, אך". היהודים כמו כמוך זכויותיך מלוא את תקבל למדינה

 שכונה כאשר שתיקה על לשמור אפשר איך? בצבא המשרתים הדרוזים
 כיוף ממשפחות אחת וכאשר, לחשמל מחוברת לא עוסופיה בכפר למהש

  ? חשמל והיעדר בגנראטור השימוש עקב טרגית בצורה נפטרה
:Original  %4 5#{2 \$%1 �< + رًا;m C<+/01 3G: أن أ:/ض Jiأر

!Jاm ،ً\i;رة ا$ 4| . ا$ /!ّ" E" ا$Jّو$\ ا$#" Jّ$%! %ZB;# 4iو$\ ا$R5iJ/اط�ّ\
2� ا$A`Yّّ"، 1�� أن :Y/ات وا$}/E \5i" ا$tب ا%�oا$ /!" و [&;

\5i/{$ا \G<Y2 M9V! 3G<e تdr% $ا .kVXB ح/pi ال ا$)ي}V$ھ6 </ط\ : وا
إ&/اr�5i/L @2 62% #+ 6\ ا$E 6#R" ا$;&] ا$ /!ّ" E %5O" ا$;&] ا$�Z;ديّ؟ 
أfB + /ف أL%D! %4Bّ\ إ$3 ا$4;ادي وا$R%:%ت ا$/w%i�ّ\، وأ1�B%% إ$3 ا$>Z/!%ء 

%0i>;ن. أ�3 ھ)ا &G: @ : "أ:/ف أن ردّك�5L .َpِ ُْ+ ،%Z];R1 \$ذوJ$أ:ِ] ا
� 2J`i;ن E" ا$}��؟ ". G�2 .ِ];R1. 6�2 ا$�Z;دi(ّ$روز اJّ$ا �و$>�، 2%ذا :

� $" أن أ!m 3R%2#\ وXV: "E�o 62%O "ّ1 d�2 ،%�/ 2/!;ط <5i |�O
V! 6 2*&%وي<Y! f�E;+ ف;ّ�O تdr%: �2 \Gr%:ء، و%!/Z<$%! ا&# 5%ل M9

  Jِّ$;2 ا$>Z/!%ء و:Jم +;اJL ا$>Z/!%ء؟ 

'I want to paint you a picture of the condition of Arab 
society in a country they call a democracy. The first picture 
consists of the violence and crime in the Arab sector, the lack 
of personal safety, and the tens of families who are bereaved 
as a result of the crime rate. The question: Is the Israeli police 
addressing the problem of crime in the Arab sector the same 
as does in the Jewish sector? You know we need clubs and 
sporting facilities and electricity as well sometimes! I know 
your answer: "Fulfill your obligations towards the state and 
you will get all your rights, just like the Jews."  Yet, what 
about the Druse who serve in the army? How can we remain 
silent when a whole neighborhood in the village of Issufia is 
not on the electricity grid and a member of the Kayouf family 
tragically died when they used an electricity generator 
because there was no electricity?'. 

  ,הפנים שר לכבוד. 29
 זה במכתבי אליך פונה אני. הערביים הספר מבתי באחד תלמידה אני

 אנו. הערבי למגזר תקציבים יותר להקדיש בצורך אותך כנעלש בניסיון
 הזכויות שוויון עיקרון את ליישם שתפקידה, דמוקרטית במדינה חיים

 לשוויון תמיד קוראים אתם. ובדת בלאום הבדל ללא אזרחיה כל בין
 לעובדה זה נושא להפוך כדי, משמעותי דבר שום עושים ולא, זכויות
  . ליהודים ערבים בין ברורה אפליה קיימת ישראל במדינת שכן, קיימת

:Original  ،\ّ�G)اJّ$ا /iإ$3 01/ة وز  
أ+;kL !/&%$#" إ$�. D2ُ%و$\ إ[4%:. !0/ورة . أB% طJ2 "E \9$%ر&\ :/!�ّ\

� E" دو$\ . +`A�2 _�IاB�ّ%ت أi;p#$ /9O/ ا$;&] ا$ /!"� B %4ّBإ
ط4��، !Jون E/ق E" دR5i/اط�ّ\ واRD+ %Z9L�J92 yأ اV5$%واة !�� 5L�@ ا$5;ا

\B%iJّ$ّ\ وا�2;R$إذ . ا ،%ZR�RD#$ ن أي <"ء;G X+ واة و�%V5$%! %5r4%دون دا+ C#Bأ
� ا$ /ب وا$�Z;د�! ً%Dwاً واI��5+ دو$#4% ھ4%ك "E ِّإن.  

'Dear Minister, I am a student in an Arab school. I am 
writing to try to convince you that more funds are needed for 
the Arab sector. We live in a democratic country with a duty 
to ensure equal rights for all its citizens regardless of religion 
or race.  You keep calling for equal rights, but you don't do 

anything significant to make this happen, and there is 
obvious discrimination in Israel between Arabs and Jews'. 

Israel's protestations that it is a democratic state that grants 
equal rights to all its citizens is inconsistent with its 
discrimination against its Arab citizens and the failure to 
grant them full equal rights. 

3.5. Use of External Sources 

In order to convince their audiences, speakers may draw 
on the literary, religious, or folk sources associated with that 
audience's society or culture. These sources consist of poetry, 
sayings, proverbs, sacred writings, and myths. 

According to Aristotle, these sources fall into two 
categories45: 

A. Sources that are accepted and taken for granted, whose 
validity needs no proof. They include laws, contracts, and 
sacred writings. These sources are termed "arguments outside 
the art of speech". 

B. Intellectual or emotional sources, such as sayings, 
proverbs, and myths which are quoted in order to prove 
things that are not obvious. 

Myths nourish argumentation. According to Sivan's 
definition, myths are a form of political allegory, handed 
down in writing through the generations 46 . A myth is 
structured as a dramatic story with heroes and villains and 
usually depicts an historical event. The mythical historical 
event is presented as larger than life; its heroes having the 
aura of epic heroes, despite being ordinary mortals. Myths 
speak to the emotions, carry the masses along, and leaving 
rationality behind. Their stories are handed down to 
subsequent generations, and form the basis of an organized 
belief whose believers have no need for logical persuasion47. 

Sivan suggested that political myths have two functions48: 
A. Interpretive function - Myths allow people to turn to the 

past for precedents and archetypes that will help them 
understand and interpret contemporary ideals. This involves 
drawing inferences from past events to present day issues. 

B. Behavioral function—Myths rouse people to political 
action. For example: to defend a political or social order 
warranted by the myth. 

Cassirer wrote regarding the interpretive function, that 
myths arise at times of crisis when human logic fails and 
people turn to the power of the mysterious49. Regarding the 
behavioral function, Cassirer argued that political myths 
drive political action. 

These persuasion devices are divided into two groups 
according to Arabic linguistic rhetoric50: 1. ʼqtibās - verses 
from the Qur̓ān or Íadi×; 2. ÓaÃmÐn- quotations from 
songs / poetry, prose, proverbs. According to Al-Íamwiy, the 
quotation which is used retains the same structure, order of 
words, and original meaning as the Qurān, though it might 
                                                             

45 Spiegel, 1993, p. 73. 
46 Sivan, 1988, p. 9. 
47 Sivan, 1988, pp. 9-11 
48 Sivan, 1988, p. 73, pp. 78-79. 
49 Cassirer, 1955, pp. 350-351. 
50 Al -Zenad, 1922, p. 146; Darshan, 2000, p. 109. 
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not retain the qurʼānic form, say, by adding a word or letter; 
deleting a word or letter; or changing the word order of a 
sentence. The original meaning of the qurʼānic quotation can 
also be altered to transmit a different teaching, the one the 
speaker wishes to transmit to his or her audience51. When a 
speaker uses quotations he or she relies on the reader's 
acquaintance with the cultural tradition underlying the 
quotation. If the reader is unfamiliar with the cultural 
tradition he will not understand it fully, and it will usually 
seem quite strange. As known, in Arab culture, the Qur̓ ān is 
regarded as the highest form of Arabic. Its style and language 
defy all efforts at imitation. Its absolute truth is made holy by 
seal of Allah, its verses are perceived as truths requiring no 
proof. It is easy to understand why speakers seek to harness 
these verses for their own ends and exploit their effect on the 
audience52. 

Citing ancient sources returns the reader to the ancient 
historical situation. Readers now have to compare the text in 
the present with the original text they recall, thus enriching 
and deepening the present text. Thus, when people quote 
verses in their writing they are relying on the reader's 
familiarity with the cultural tradition which is cited. Readers 
who are unfamiliar with that tradition cannot grasp it fully. 

According to Landau there are several reasons for quoting 
sources such as sacred writings53: 

A. To reinforce the speaker's message by offering proof 
and support from the sources that his opinion or actions are 
justified; to disprove the opponent's position, and to criticize 
the opponent for an action linked to the quotation. 

B. For purely stylistic reasons, to beautify the text—the 
speaker has a tendency to use these quotations when 
speaking and either consciously or unconsciously and 
sprinkles his speech with them. They have no persuasive 
rhetorical value. 

C. Manipulation - the speaker quotes a verse out of context 
and interprets it symbolically so that it fits in with new ideas 
on contemporary issues. For example, Darshan 54  cites 
Bengo's ideas regarding the manipulative use of quotations 
from outside sources. Bengo recalled that Sadaam Hussain 
quoted verses from the Al-Anfal Surra in order to justify his 
genocidal campaign against the Kurds, which involved the 
use of chemical weapons, and was known as the Al-Anfal 
campaign55. 

D. Archictectonic use - establish ideas by citing verses. 
Each new idea in a speech is preceded by a new verse. 
Another structure involves the use of several verses to 
present a single idea. 

3.5.1. Proverbs 
A proverb is a clear, concise statement of wisdom. It may 

be coined at any time, anywhere. The history of Arab folk 
sayings goes back farther than Islam, and, in the same way 

                                                             

51 Al-Íamwiy, 2001,  pp. 442-443. 
52 Darshan, 2000, p. 110. 
53 Landau, 1988, pp. 182-185; Landau, 1993, pp. 50-51. 
54 Darshan, 2000, p. 110. 
55 Bengio, 1996. p. 246. 

that Arabic poetry was influenced by the desert, so were 
Arabic sayings, with their musical rhythm, comparisons, and 
internal rhymes. Islam saw the introduction of sayings with a 
religious and moral character, while, as noted, other sayings 
entered the culture from the geographical locality—the two 
types contributing to the ancient storehouse of sayings 
without displacing it. The Arabs carefully cultivated their 
sayings literature even publishing them in special books, 
mostly during the Umayyad dynasty, which was renowned 
for its nationalist Arab sentiments56. 

Zelberstein noted that the role of sayings in discourse is to 
manipulate the audience and maneuver it into agreeing with 
the speaker's position. She identified two approaches to the use 
of sayings 57 : the first is the pragmatic approach, which 
ascribes sayings with the power to influence or convince; 
speakers use them polemically; and the semantic approach, 
which conceives sayings as short sentences expressing wisdom, 
truth, or both. Zelberstein pointed out a circumstantial 
hypothetical connection between the two approaches, noting 
that speakers attribute truth or wisdom to sayings, since in 
most cases, audiences are influenced by them.58 

Spiegel defined sayings as an intellectual argument aimed 
at supporting a speaker's argument or disproving an 
opponent's claims—not by offering evidence and proof but 
by supporting the argument and creating the impression that 
it was substantiated59. 

In this study, the students' writing used hardly any external 
sources. Only one letter quoted a saying: 

 של סבלם את המביע מכתב לכבודכם שולח אני, השר אדוני. 30
 במטרה, אינטנסיביים תקציבים להקדיש מבקשת ואני, הערביים הכפרים

 לכן, 60אכזר שהרעב, אומרים. הערבי במגזר העניות למשפחות לסייע
  . תמהרשויו הכעס את מכפיל הרעב  שכן, הסיוע בהגשת שתזדרז עדיף

:Original  ،\ّ�!/ $ى ا/R$ا \Rr%w 65D+ \$%&ر C<$ � !أ ،/iي ا$;زJ�&
وأطA`+ C<42 MG�2 _�IاB�ّ%ت J:%V5$ \5ّLة ا$ %drت ا$RX�/ة E" ا$;&] 

2� ا60ّX5$ أن +Vُ/ع CiJR+ "E . ا$ /!"ّ  .$($ ،/E%O ل إنّ ا$};ع%Ri
2� ا$pGVّ%ت M0�$0%:| اi إنِّ ا$};ع ��ات، 1J:%V5$ا  . 

'Dear Minister, I am sending your honor a letter regarding 
the suffering of the poor families in the Arab sector and ask 
you will grant intensive funding to help them. They say that 
hunger is cruel61, so you had better hurry and provide aid 
since hunger doubles people's anger at the authorities'.  

The saying is used to urge the minister to take urgent 
action to aid the poor Arab families. 

3.6. Antithesis 

Antithesis is a form of focalization constructed as a 
subordinate / secondary clause or "satellite" clause and a 
primary or "nucleus" clause,62 which expresses opposing or 
                                                             

56 Dana, 2006. p. 6. 
57 Zelberstein, 1990, p. 181-182. 
58 Zelberstein, 1990, p. 193, 195. 
59 Spiegel, 1993, p. 73, pp. 78-79. 
60 Hunger has no mercy for the hungry. 
61 Meaning that hunger has no mercy on the hungry and depresses their spirits. 
62 The terms "satellite" and "nucleus" are terms from rhetorical structure theory 
(Mann, Matthiessen Christian & Thompson, 1992, p. 42). 
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contrasting ideas.  The reader / audience feels positively 
towards the idea in the nucleus (the thesis in this case). Their 
understanding of the satellite,  which rejects the opposite 
view to the nucleus, enhances the reader's positive attitude to 
the state of affairs described in the nucleus63:  

  : א דרגה מעל אזרחים אנו להפך, ב סוג אזרחים איננו, השר אדוני. 31
Original:  4ّ% 2;اط4;نBع ب، !6 إ;B �2 �� $4V% 2;اط4�DB ،/iا$;ز %Zُّiأ

2� درL\ 2% [69 ال أ.      

'Dear Minister, We are not second class citizens, quite the 
reverse, we are better than first class citizens'.  

 ששולטת, כבובה אלא, אדם כבן לערבי מתייחסת לא ישראל מדינת. 32
  .כרצונה בה

:Original C<ّD#+ \ٍ�2JO 6! ،ن%VB�O "ّ!/ $6 � +�4/ إ$3 ا�rدو$\ إِ&/ا  %Z!
Ji/+ %5O .  

'Israel does not treat Arabs like human beings but as toys 
that they can control'.  

4. Summary 
The popular rhetorical devices found in the students' 

writings were: paradoxes, analogical arguments, rhetorical 
questions, and repetition using synonyms and words from the 
same semantic field. The students used paradoxes to 
highlight the contrasting nature of Israel's declarations on the 
subject of full equal rights for all its citizens and its behavior 
and policies, which discriminate against its Arab citizens by 
not giving them full equal rights. The students regarded the 
paradox as a powerful rhetorical device which intensifies the 
message and convinces the addressee to accept and identify 
with their request. 

Rhetorical questions formed one of the main rhetorical 
devices used in the students' writings. The students seemed to 
be aware of the rhetorical force inherent in rhetorical 
questions, especially when if they conclude a series of 
declarative sentences. Many students ended their discourse 
unit with a barrage of rhetorical questions. This strategy 
strengthened the emotiveness of the text while guiding the 
reader's consequent emotions in the direction sought by the 
writer, and made the reader feel things that would spur him 
or her to action, or at least, to accept the message. 

The students' writings produced an impressive set of 
analogical arguments. Their arguments were based on the 
analogy that: if Arabs and Jews are Israeli citizens and Jews 
have a full set of rights then Arabs should also have a full set 
of rights, the same as the Jews. 

The students' writings only rarely included external 
sources as a rhetorical device. They seemed to lack the 
knowledge needed to use outside sources such as verses from 
the Quran or Hadith, poetry or prose quotations in their 
writing. 

Figures of speech such as metaphors, similes, 
personification, and hyperbole were hardly used. It seems 
                                                             

63 Mann & Thompson, 1988, p. 283; Azar, 1999, p. 10; Thompson, Sandra & 
Mann, 1987, pp. 359-381. 

that students felt that these devices lacked any special 
rhetorical force that could help them convey their message. 

Students relatively rarely used the argumentative rhetorical 
device of asking and immediately answering a question. The 
answer to the stated question represents a new element, rather 
than a paraphrased repetition. The answer provided serves to 
link the textual elements and advance the speaker's efforts to 
talk the audience into accepting the message. 
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