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Abstract: Reading comprehension plays a significant role in educational success. In spite of its importance, students still
have difficulties in understanding texts. One solution to the problem of poor reading comprehension is the learning of
reading strategies. The current study examined the effect of summarizing strategy on reading comprehension of Iranian
intermediate EFL learners. Sixty-one students were selected and randomly divided into two control and experimental groups.
The homogeneity of their proficiency level was established using a TOEFL proficiency test. All students in both groups
participated in a reading comprehension test as pretest. The experimental group utilized summarizing strategy three times a
week typically 45 minutes in duration for ten weeks. After each two week instruction, an immediate posttest was
administered. At the end of the treatment, a post-test was administered to both groups. The findings of the study indicated that

summarizing strategy has a significant effect on learners’ reading comprehension.
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1. Introduction

Well-developed reading comprehension ability is
considered the major goal to students’ educational success.
Since reading is a complex cognitive process; it is of great
importance for teachers to train students to be able to take
active control of their own comprehension process.
Therefore, one of the basic parts of learning a foreign
language is mastering learning. The process of creating
learners who become successful and autonomous at various
stages of learning, results in learning the content more
successfully and contributes to the development of lifelong
learners [1].

Foreign or second language learners utilize a large number
of reading strategies before, during, and after reading.
O’Malley and Chamot, the two prominent figures in
conducting research on learning strategies, categorized
learning strategies into three major categories: cognitive,
metacognitive, and socioaffective [2]. The utilization of
language learning strategies was later on extended to teaching
and learning process of language skills. Of listening, speaking,
reading, and writing skills, since 1970’s EFL (English as a
Foreign Language) or ESL (English as a Second Language)
researchers have begun to shed light on the importance of

employing different strategies during reading.

In 1991, one of the language theorists noted that both
reading theory and practice have undergone so many
changes in the second half of the twentieth century [3]. In
this vein, researchers recently have introduced new ways for
teaching reading comprehension skills to EFL/ESL learners.
Among all the various types of learning strategies, the
second/foreign language reading researches have long been
interested in reading comprehension strategies and their
relationships to successful and unsuccessful L2 reading ([4];
[5]; [6]; [7]).- Two language theorists have argued that
language teachers should go beyond the transmission of
knowledge and should empower students by assisting them
to acquire the knowledge, skills, and strategies needed to
become autonomous learners and are able to take
responsibility for their own learning [8].

The reading process implies the use of reading strategies.
Hardebeck defines reading comprehension strategies as
mental operations, tools or plans used by readers for
facilitating and extending their comprehension [9].
Furthermore, reading strategies demonstrate how readers
regard a task, what contextual cues they attend to, how they
understand the reading passages, and what they do when
they do not understand. Reading strategies ranged from
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fix-up strategies such as rereading difficult sections and
guessing the meaning of an unknown word from context, to
more broad strategies such as summarizing and relating
what is being read to the reader's background knowledge.
Different studies indicated that more and less proficient
readers use strategies in different ways [10].

By taking the importance of comprehension process into
account, researchers must fulfill the problem of identifying
the best strategy for the purpose of contributing to its
development. In line with this fact, this study examined the
most frequently used reading strategy named summarizing.
According to [11]” summarization is probably the most
significant and encompassing of all reading strategies
available to the learner for effective studying and
comprehension” (p.330) [11]. The process of summarization
focuses attention on the major points of the texts and
provides the reader with a conceptual framework that
accelerates  both  memory and  comprehension.
Summarization is based on Strategy Intervention Model
(SIM) which considers students’ difficulties by instructing
them how to utilize strategies [12]. Knowing how to learn
through instruction in summarizing strategy is the main
focus of the SIM strategy.

A model of discourse comprehension was proposed in
1978[13]. This model provides a theoretical explanation of
how summarizing strategy improved deep comprehension
and learning. Summarizing process contributed to the goal
of creating a critical foundation of factual and conceptual
knowledge since it acted to strengthen the memory
representation of the content beyond that achievement
through reading [13].

1.1. Significance of the Study

The present study is significance in that it can provide
notable insights to the effect of summarizing strategy on
learners' reading comprehension performance.

1.2. Purpose of the Study

The core objective of the present study is to investigate
the effect of summarizing strategy on students’ reading
comprehension.

1.3. Research Question

Accordingly, based on the mentioned facts the present
study addressed the following question:

Q: Does summarizing strategy have a significant effect on
reading comprehension of Iranian intermediate EFL learners?

2. Literature Review

Generally, reading is considered the most important skill
for second /foreign language success in educational contexts
([14]; [15]; [16]; [17]).Various studies indicated that the
ability to read and make sense of a text is regarded essential
for students’ comprehension progress. More specifically in
EFL contexts such as Iran, among all the four language skills,

reading viewed as the most significant and durable ones. A
plethora of studies have been carried out to examine the
effect of summarizing strategy on reading comprehension;
however, a brief review of its effect on reading
comprehension is mentioned to support the claim for the
implementation of the present study. A few researches in
2006 investigated the effects of a direct instruction main idea
summarization program and a self-monitoring technique on
the reading comprehension of 4 sixth-grade students with
learning disabilities [18]. Results indicated the main idea
instructional program produced increases in identifying and
generating main ideas, with even higher levels of
performance following self-monitoring instruction [18].

In the English reading field, summarizing technique is
useful for students in terms of reading comprehension,
recalling, and organization. Generally, a vast majority of
reasons may be the source of students' difficulties in reading
comprehension. Factors such as lack of appropriate reading
strategies, lack of background knowledge related to the topic
of the passage or lack of attitudes toward reading are
examples of the sources of those difficulties. Moreover,
there are few teachers who are familiar with the recent
strategies to provide some effective opportunities for their
students. On the basis of what actually occurs in most EFL
classrooms, the strategy which is frequently applied by most
EFL teachers and students is the summarizing strategy.
Regarding the vast improvements in the domain of reading
comprehension strategies, it seems there is still a need to call
for the traditional strategies along with the new strategies to
provide some improvement in this domain.

Studies that have been conducted on the importance of
reading strategy instruction are classified into two main
categories. The first category encompasses the reader’s
strategy use. The findings of this category of studies have
indicated that strategy use is different among less and more
proficient readers ([19]; [20]). A Taiwanese researcher in
2010 explored a group of Taiwanese EFL learners' use of
reading strategy [21]. This study considered three effective
reading strategies of cognitive, metacognitive, and
compensation strategies; their perceived impact on the
learners' self-efficacy, and the relationship between reading
strategy use and perceived self-efficacy on their English
reading comprehension. The findings of this study
demonstrated that students used metacognitive strategy most
frequently, followed by compensation strategy, and finally
cognitive strategy. Furthermore, a significant relationship
was recognized between learners’ reading strategy use and
perceptions of self-efficacy [21]. Indeed, another study has
been conducted on the effectiveness of language learning
strategy use [22]. The study revealed that intermediate level
students reported more use of learning strategies than
beginning and advanced students and that more strategic
language learner improved faster along the proficiency
continuum than the less strategic ones [22]. The results of a
research revealed that proficient readers utilize more
complex approaches to reading than less proficient readers
[23]. The study showed that the skilled readers utilized
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strategies of inference, summarization and synthesis during
and after reading, while the less skilled readers used
bridging inferences, paraphrasing and repetition. It can be
concluded that high proficient readers employed more
strategies while comprehending a text [23] (Yau, 2005).

The second category of the studies investigated the effect
of reading strategy instruction on the readers' reading
performance. A researcher examined the effect of scanning
and skimming strategies on Iranian EFL learners' reading
rate and reading comprehension [24]. The results showed
that scanning strategy significantly improved the students'
both reading rate and reading comprehension, while
skimming had only a significant effect on students’ reading
comprehension. In still another experimental study [25]
attempted to determine the effect of consciousness-raising of
metacognitive strategies on Iranian EFL learners' reading
comprehension. The researcher found that the experimental
group showed a significant improvement in reading
comprehension than the control group. A study has been
carried-to determine the effect of reading strategy
instruction on raising learners' reading comprehension
ability, extending the range of strategies they employed and
enhancing their awareness [26]. The findings of the study
demonstrated that while strategy training appeared to raise
students' awareness of reading strategies and could
encourage strategy use by some students, the reading
strategy instruction was not able to enhance the students'
reading performance [26].

A brief look at the review of related literature shows that
the area of reading comprehension strategy instruction still
requires further research, especially in an EFL context such
as Iran, the reason is that a few studies have been conducted
to investigate the actual effect of teaching comprehension
strategies on learners' reading comprehension performance.

3. Method
3.1. Subjects

To conduct the current study, two groups each consisting of
30(control) and 3 1(experimental) students of intermediate level
were selected for the purpose of this study based on the
placement test. Their age ranged from 18 to 27. All participants
were foreign language learners of English. The students in
intact English language classes were randomly divided into
control and experimental groups, with experimental group
receiving summarizing strategy for treatment and the control
group was not trained on the strategy.

3.2. Materials

The following materials were utilized for the purpose of
the present study:

English placement test. This test consisted of listening,
structure  and  written  expression, and reading
comprehension sections. The test was designed to the level
of the students. It was taken from Longman Preparation
Course for The TOEFL Test.

Pretest and post reading comprehension test. The pretest
comprised of five English passages of comparable length
along with fifty multiple choice items chosen from Longman
Preparation Course for The TOEFL Test. The test was
utilized to measure the comprehension ability of the students
in both groups before the experiment. No changes or
modifications were made to the texts.

A standard and reliable test similar to the pretest was used
as posttest after ten weeks of instruction at the end of the
treatment. It was a reading comprehension test consisting of
five passages with fifty multiple choice questions selected
from Longman Preparation Course for The TOEFL Test by
Deborah Philips.

Reading comprehension tests. Students were assigned with
several reading comprehension passages and tasks during ten
weeks of experiment (three sessions each week, 45 minutes in
duration). Fifteen reading passages of appropriate length from
Reading and Vocabulary Development 3 Causes and Effect by
Ackert and Lee (2005) and Active Skills for Reading: Book 3
by Anderson (2013) was given to the subjects. Five reading
comprehension tests were used as an immediate posttest to
ensure of students’ reading comprehension achievements after
each two-week instruction of summarizing strategy. Each
immediate posttest involved two passages with 10 multiple
choice items.

3.3. Procedures

This is an experimental design study conducted within two
and a half months. In order to conduct this study some books
were utilized. The Top Notch series was the main book but
along with this book the reading passages that were used to
teach and test in this study were selected from two famous
reading comprehension books entitled Reading and
Vocabulary Development 3 Causes and Effect by Ackert and
Lee (2005) and Active Skills for Reading: Book 3 by
Anderson (2013). The reasons for choosing the reading
passages from these two books were that since only
intermediate level students were required in this study and
since these books designed for intermediate learners, books of
these series were selected for the purpose of this study. These
books help students become more confident, independent,
and active readers. All the selected passages were at the
intermediate level, i.e. at the same level of the students.
Fifteen similar passages from these two books were selected
to practice in both control and experimental groups.

The subjects of the study were students with intermediate
level selected by administering a standard TOEFL proficiency
test. Prior to the study, five reading comprehension passages
with 50 multiple choice questions were administered to
students as a pretest. The allotted time to test administration
was 55 minutes. The obtained scores from the two classes
were statistically analyzed and compared to figure out
whether there was any significant difference between the
control and experimental groups in terms of their reading
comprehension ability. Once the pre-test was administered, a
treatment procedure was assigned to experimental group. The
researcher (the teacher) first modeled and explicitly instructed
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the summarizing strategy with some examples to the
experimental group until she was confident that each student
learned how to use it properly. The teacher provided the
accompanying activities so that students were motivated to
use the target passages which were selected from the above
mentioned books. The treatment phase consisted of three
sessions of instruction in each week typically 45 minutes in
duration. After explicit instruction of the strategy based on
Brown and Day (1983) general rules of summarization; the
reading passages were taught in each session and subjects
were asked to summarize the passages at home and summit
their works to the teacher. In the next session based on the
subjects' summaries and their questions and problems, the
researcher prepared some comments and feedback and
provided them orally to all of them. The feedback given by
the teacher consisted of some examples of the strong points of
the summary as well as guidelines for improving the subject's
summary production. The students read, shared, and
discussed the reading and then completed the related
exercises individually, in pairs or in small groups. And the
recycle continued until the end of the experiment. With the
control group, the researcher followed the ordinary
approaches of teaching reading comprehension. The control
group class began with previewing the topic; focusing on
main points of the passage and new vocabularies. The
students read the passages silently. Then the teacher taught the
passage using the other ordinary strategies and approaches
including skimming, scanning, and inferencing. Finally, they
completed the exercises individually, in pairs or in small
groups. The summarizing strategy was worked for two
weeks- and then at the end of each two week instruction an
immediate post-test was administered to both groups
according to the strategy worked. Five immediate post-test
were conducted for summarizing strategy within ten weeks of
instruction. At the end of the ten weeks instruction, a reading
comprehension test similar to pretest was administered to
both groups as posttest.

3.4. Data Analysis

A standardized TOEFL proficiency test was administered
to determine the general proficiency level of the students as
intermediate. Prior to the treatment and in order to be
ensured that there is no significant difference between the
two groups in terms of their reading comprehension ability,
the reading comprehension pre-test was administered to
them. Therefore, all learners participated in the pre-test. The
purpose was to establish a baseline from which
achievements in subjects’ performance on the post-test could
be measured. An independent sample t-test was then run to
see if the two groups performed significantly differently on
the reading comprehension pre-test or not. The results
obtained from this statistical analysis (Table 1) indicated no
significant difference (p (0.98)> 0.05) in learners'
performance on the pre-test among the control and
experimental groups’ subjects, that is, the two groups did not
differ significantly in their performance on the reading
comprehension pre-test.

Table 1. Independent t-test comparing the performance of the two groups
on the reading comprehension pre-test

Variable N Mean SD SEM DF Sig

26.94 9.14 1.69 88
25.33 9.01 1.77 79.6 98

Experimental 31

Control 30

After ten weeks of instruction, all the students in both
groups were given the reading comprehension post-test
which was the same as the pretest. In order to see whether
the treatment procedure implemented to the experimental
group had any significant effect on this group and to see
whether the experimental groups’ was significantly different
from that of the control group, an independent t-test was run
between the scores of the reading comprehension post-test
of both groups. The statistical results of the reading
comprehension post-test are summarized in table 2.

Table 2. Independent t-test comparing the performance of the two groups on
the reading comprehension post-test

Variable N Mean SD SEM DF Sig
Experimental 31 32.94 14.84 .39 98.2
Control 30 28.73 10.21 .97 83.6 .03

The results presented in Table 3 demonstrate significant
difference in the performance of the two groups on reading
comprehension test (p= 0.03, p> 0.05), since the obtained p
value is smaller than <0.05, suggesting that reading strategy
instruction was able to exert a significant effect on the
reading.

In the next step, and in order to probe whether the
treatment given to the experimental group had made any
significant change within this group and to see if the students
in this group had performed significantly differently on the
post-test compared with the pre-test, the reading
comprehension pre-and post-test scores of the experimental
group were compared using a paired t-test. The results
obtained from this statistical test are summarized in table 3.

Table 3. Paired t-test comparing the performance of the experimental group
on the reading comprehension pre-and post-tests.

Experimental Mean SD SEM DF t Sig(2-tail)

Pre-posttest 4677 1301 234 30 20.018 0.00

As the above table demonstrates, a significant difference
(p= 0.000<0.05) was found between the performance of the
students of the experimental group on the pre-and post-tests
suggesting that reading comprehension strategy instruction
could create a significant change on the behavior of the
aforementioned group within the instruction period.

4. Results and Discussion

The results advocate the idea suggested by [26] noting
that successful use of a reading strategy depends on different
factors such as the knowledge of how to utilize that strategy
which was provided through a strategy based instruction.
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Successful strategy users are both aware and flexible in the
use of different reading strategies needed to do a task. This
fact can stand for the present study. As it was demonstrated
in the data, there was relationship between the degree of
reading comprehension ability and utilizing of the
summarizing strategy. In other words, students’
comprehension ability enhanced when they used the
mentioned strategy in comprehending the passages. This
study is in line with the previous studies which have been
done over the past 20 years stressing that learning strategies
improve students’ language skills particularly their reading
skill and help them make progress in their reading tasks ([2];
[27]; [28]; [29]; [30]).To sum up the final results of the study,
the current study attempted to answer the following research
question. The questions will be restated and the answer,
based on the findings of the study, will be provided below.

Q: Does summarizing strategy have a significant effect on
reading comprehension of Iranian intermediate EFL learners?

According to the results of the analysis shown in Table 3,
the answer is positive. Summarizing strategy could
influence students’ reading comprehension ability
sufficiently and made statistically significant improvement
in the students' reading ability. For years, and more recently,
summarizing strategy is regarded as an important tool in
reading comprehension but as revealed in the present study
it is still worth to put emphasize on it.

Generally, the results of the current study demonstrated
that comprehension skills and abilities can be improved by
employing appropriate strategies. Strategy instruction would
help learners to think thoroughly about the strategies they
could apply to enhance their reading comprehension and
become proficient readers.

5. Conclusion

As discussed in the previous sections, the principal interest
of the current study was to figure out the effect of the
summarizing strategy on EFL learners’ reading
comprehension. The findings indicated that the current study
put emphasize on the importance of summarizing strategy in
language classrooms. Furthermore, current stud advocated the
importance of students’ strategy learning. In fact as Novak
argues “the central purpose of education is to empower
learners to take charge of their own meaning making” and
learning strategies such as summarizing strategy are powerful
tools to serve such requirements [13]. The core point which is
worth to mention is that provision of feedback is an important
step for the students to produce better summaries. In general,
practice and explanation of the required techniques are not
enough and students need to be provided with appropriate
feedback to make sure of their understanding.

It can be concluded that when students are exposed to
summarizing strategy, they become aware of the processes
that can be applied in better understanding the reading
passages and they can view the passage as a whole unit in
which knowledge of the parts can be reach through regarding
the preceding and following sections of the passage. Having

achieved an awareness of summarizing strategy, students can
have a better command of a variety of practices they can use
for successful summaries of the passages.

According to the findings of the current study, sufficient
time is needed to develop particular reading skills and
strategies such as summarizing strategy and indeed
encourage content reading intending to make students ready
for autonomous reading and understanding. Through the
summarizing strategy instruction, teachers can identify
students’ weaknesses in reading comprehension and make
the essential efforts to solve their comprehension problems
as much as possible. Teachers can understand whether or not
the students properly use summarizing strategy in reading
comprehension and recognize which parts of reading
comprehension are challenging for the learners or which
parts are not fully considered by them. Then they can stress
that successful reading comprehension would not take place
unless some appropriate activities and strategies are
implemented systematically.

Furthermore, instructing strategies is time consuming for
a teacher who needs to take more time and effort in
preparing, processing, monitoring, and evaluating the
instruction. Therefore, students require enough assistance to
change their status from being fully dependent on the teacher,
as it was the case in the teacher-centered classrooms, to the
manner of independence in the target language reading
matching to the principles of the learner-centered
strategies-based instruction. To achieve this aim which is
presented as learner autonomy, reading strategies including
summarizing strategy should be introduced first to students;
in addition, they should be provided with adequate and
appropriate opportunities to work on the target strategies and
have a good command of their use which are useful for
reading comprehension success.

Emphasizing the significance of individuals’ differences
and their various learning styles, this study encouraged
teachers to provide opportunities for learners to become
acquainted with summarizing strategy and help them match
their styles with this strategy. The proposed study showed that
comprehension strategies such as summarizing could be
considered as an effective method for teaching and learning of
reading skill.
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